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Executive Summary

The Blueprint for Maryland'’s Future (“the Blueprint”) established the Career and Technical
Education (CTE) Committee within the Governor's Workforce Development Board (GWDB) to
direct and coordinate the development of an integrated, globally competitive and aligned
system for providing CTE to Maryland studentsin public schools, postsecondary institutions,
and the workforce. As part of this effort, the Blueprint calls on the CTE Committee to
establish, administer, and supervise Expert Review Teams (ERTS) to visit schools offering CTE
pathways.! CTE ERTs are a key tool through which the state observes and tracks the progress
of Local Education Agencies (LEAs) in implementing CTE programs that align with the CTE
Committee’sframework and policies and the Blueprint's vision and goals.? In particular, the
Blueprintand Joint CTE Vision statement sets a goal that by the School Year (SY) 2030-203],
45% of high school graduates who are college and career ready (CCR) shall complete the
high school level of a Registered Apprenticeship or another industry-recognized credential
(“45% goal”).3

This report reflects a visit during Phase 1 of the CTE ERT visits. The purpose of Phase 1isto
assess the current state of CTE across all 24 LEAs to identify systemic challenges and
establish a baseline for statewide improvement.

This report summarizes observations and initial recommmendations that the CTE ERT
developed by reviewing the LEA’s self-reported data and by conducting interviews, focus
groups, school tours, and classroom visits during the CTE ERT visit. The CTE Committee staff,
along with volunteer CTE ERT members, have collaborated on this report to provide
observations and preliminary points of analysis to readers.

In this report, readers will find the purpose of the CTE ERT, an overview of the LEA, a
summary of the CTE ERT visit, Strengths, Challenges, and External (SCE) analysis, and
Potential Next Steps for the LEA to consider.

VISIT OVERVIEW

LEA: Kent County Public Schools (KCPS)
Date of Visit: October 8,2025
School(s) Visited: Kent County High School

This CTE ERT visited Kent County Public Schools (KCPS), located in the Eastern Shore region
of Maryland. KCPS offers 11 CTE programs at 1 comprehensive high school.

Md. Code Ann., Educ. § 21-209 (2024). https://bit.ly/3W0JoeU
2 For a list of policies issued to date, please visit www.gwdb.maryland.gov/policy/.

3 CTE Committee, Maryland State Board of Education, and Accountability and
Implementation Board. (2025, December). Career and Technical Education (CTE) Vision for

Maryland’s Future. Maryland Governor's Workforce Development Board.
www.gwdb.maryland.gov/ctecomm/ctecomm-jointvisionstatement2025.pdf
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SUMMARY OF FINDINGS

Below is a summary of the observations and findings from this CTE ERT visit:

LEA’s Progress Toward the Blueprint’s 45% Goal for the School Year 2024-2025:

(IRCs + HSLRA/Graduating Students)
45.5%

Internal Strengths

Individualized Student Attention, Creative Problem-Solving, and Responding to Student Need
High IRC Completion Rate Among Graduating Students

Strong Culture of Collaboration within CTE and Beyond

Internship Program Curriculum

Supportive and Long-standing Principal and CTE Leadership

School-Based Enterprises

Awareness of KCPS's Unique Local Needs

KCPS Legacy

Career and School Counselors' Focus on Career Pathways

Internal Challenges

Budget Challenges Due to Declining Enrollment and Rising Costs
Disconnect with Enrollment Process and Course Expectations
Limited Counselor Career Advising

Interest and Retention Challenges Affecting Schedules
English/Language Arts and Math Proficiency Hurdles

Grading Policy

Employee Retention Challenges

Key Staff Have Difficult Workload

Split Time of Career Counselor Across Middle and High Schools

Student Behavioral Issues
Misunderstanding of IRCs Being Equated to Workforce Readiness

External Factors

Strength: Collaborative and Supportive Community

Strength: Connections to Neighboring Eastern Shore LEAs
Strength: Increased Marketing Focus

Challenge: Transportation to Work-Based Learning Sites
Challenge: Communication with Parents

Challenge: Tension of Competing MSDE Goals by Small LEAs
Challenge: Limited High School Level Registered Apprenticeships

Potential Next Steps

Continue to Center CTE Teacher Voices in Decision-making

Brainstorm Opportunity to Improve and Expand Use of Current Career Advising Resources
Explore Regional Professional Learning Communities

Consider Alternative Enroliment Models

Consider Offering More Intentional Career Exploration Opportunities Early On

Brainstorm Enhancements to LEA-Wide Grading Policy

Create Transition Plans and Guidance for Those in Work-Based Learning Opportunities
Consider More Intentional Messaging to Parents/Guardians

Further Explore Industry Engagement and Work-Based Learning Opportunities:
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Continue to Increase Both IRC Attainment and Career Readiness

Build Excitement Around CTE

Local Workforce Development Board (LWDB)

Explore Technical Assistance with MSDE, the Maryland Department of Labor (MD Labor), and
the CTE Committee in Meeting the Blueprint's 45% Goal.

Figure 1: LEA CTE Summary Data for KCPS in School Year 2024-2025

% of Total KCPS High School Graduates
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W % of Total Grads 88.6% 77.2% 71.5% 45.5%
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CTE Expert Review Team
Background

PURPOSE

The Blueprint for Maryland'’s Future (“the Blueprint”), Md. Code Ann., Educ. § 21-209,
established the Career and Technical (CTE) Committee as a unit within the Governor's
Workforce Development Board (GWDB).* The GWDB serves as the Governor's chief strategic
and policy-making body for workforce development in the State of Maryland.®> The purpose of
the CTE Committee is to direct and coordinate the development of an integrated, globally
competitive and aligned system for providing CTE to Maryland students in public schools,
postsecondary institutions, and the workforce. The CTE Committee aims to fundamentally
reimagine and redesign career-connected learning and career pathways to ensure all of
Maryland’s students have real access to fulfilling and family-sustaining careers.

The Blueprint requiresthe CTE Committee to establish, administer, and supervise CTE Expert
Review Teams (ERTSs) to visit schools with CTE pathways.® The CTE ERTs perform the
following key functions through both qualitative and quantitative analysis:

1.

Monitoring: determine whether Local Education Agencies (LEAs) are implementing
CTE programsaligned to the Blueprint's vision and monitor progress toward reaching
the statewide goal that by the School Year (SY) 2030-2031, 45% of public high school
graduates who are college and career ready (CCR) will have completed the high
school level of a Registered Apprenticeship or another industry-recognized credential.
Assessment: analyze and assessthe progress of LEAs in implementing CTE programs
that align with the Blueprint's CTE vision, Maryland’'s CTE Framework as established
by the CTE Committee, and associated policies.

Technical Assistance: analyze trends, identify challenges and best practices, and
provide technical assistance to address issues and uplift best practices.

Post-Visit Reports: summarize findings and develop recommendations to address
challenges faced by schools, LEAs, and the State in implementing the Blueprint.
Submit reports to the LEA, Accountability and Implementation Board (AIB), and the
CTE Committee.

Action: summarize key findings and make recommendations to the CTE Committee
on strategies to address challenges, including policy changes and technical
assistance, within the CTE Committee's annual report or other avenues, as
appropriate.

Accountability: Starting in Fiscal Year 2026 (FY26), the CTE Committee can make
recommendationsto the AIB on whether to withhold funds if an LEA is not making a

4“Md. Code Ann., Educ. § 21-209 (2024). https://bit.ly/3W0JoeU
5 Executive Order No. 01.01.2023.22. (2023). https://tinyurl.com/execorder01012023

6 Md. Code Ann., Educ. § 5-412 (2024). https://tinyurl.com/5cb36cvy
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good faith effort to implement the Blueprint and is not demonstrating sufficient
progress over time based on findings from CTE ERT visits.”

All of these functions build on each other, leading to a systemwide approach that is

continuously improving the career-connected learning pathway for all students across
Maryland.

On March 26,2026, the AIB ratified a motion to amend the deployment strategy for CTE ERTs.
This action was taken in accordance with Senate Bill 311 of the 2026 Maryland legislative
session, which enacted a formal suspension of the ERT program. This suspension facilitates
the development of a revised ERT implementation proposal by the AIB and Maryland State
Department of Education (MSDE), which is due by November 1, 2026. Consequently, the AIB
motion modifiesthe CTE ERT timeline, requiring the CTE Committee to conclude all Phase1
visits by the end of the fall 2026 semester (i.e. visit all 24 LEAS). Phase 2 deployment will be
deferred for the duration of the SY 2026-2027, during which time the CTE Committee will
collaborate with the AIB and MSDE to identify and recommend an optimal, value-driven
framework for the future operation of CTE ERTs.

CTE ERT APPROACH

The CTE ERT approach and plan isorganized around two key principles: visits focused from
an LEA-lense (rather than an individual school) as CTE strategies and programming is
organized at an LEA level across the state; and a phased approach to completing and
organizing visits over time. The CTE ERTs were organized with the following phased
approach, which notes the pause in timelines of starting Phase 2 pursuant to the AIBs
motion in March 2026:

Phase 1: Discovery (SY2024-2026)

e Goal: Establish a baseline of local strengths and systemic barriers to early
implementation of the Blueprint.

e Action: Conduct field-level observations and collect data across all 24 LEAs to
identify where technical assistance and state-level policy shifts are most
needed.

Phase 2: Analyze & Assist

e Goal: Shift from observation to active alignment with the Blueprint,
established policies, CTE Vision, and statewide CTE Framework.

e Action: Deploytargeted assistance and pursue policy or regulation changes to
address common challenges.

Phase 3: Evaluate

7 Pursuant to Md. Code Ann., Educ. §5-405, the AIB may release withheld funds to a school or
local school system upon recommendation from MSDE, the CTE Committee, or an Expert

Review Team - or if the school/LEA demonstrates sufficient progressin implementation or to
improve student performance. In determining whether to release or withhold additional
funds, the AIB shall consider whether a public school or local school system has been
responsive to the recommendations of MSDE, CTE Committee, an Expert Review Team, and
the AIB's staff. http://bit.ly/30MwcIh
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e Goal: Evaluate progress toward Blueprint goals and analyze outcomes;
additional purposes to be developed during Phase 2.
e Action: Direct intensive support to LEAs struggling with progress.

Given the pause in CTE ERT visits once Phase 1 visits to all 24 LEAs are completed by the fall
semester of the SY 2026-2027, this approach and structure may be amended. The CTE
Committee will work closely with the AIB, and MSDE, to analyze the optimal structure and
timelines for CTE ERTSs.

CTE ERT VISIT MEMBERS

The CTE ERT visits consist of members from various backgrounds and expertise, ensuring a
variety of analysis of the LEA's CTE programming.® The CTE ERT typically consists of 10-14
individuals for each visit. Thisgroupisthen split into two teams during the visit. The CTE ERT
core team members must include:

CTE Committee staff (1-3);
CTE teacher (1): represented by a teachers’ organization that, for the purposes of
collective bargaining, representsa majority of teachersin the Stateor in a local school
system, preferably a representative from a neighboring LEA;

e School/LEA leadership (1):i.e., Principal, Assistant Principal, LEA Lead CTE Staff
Designee, or Blueprint Implementation Coordinator, preferably a representative from
a neighboring LEA,; and

e Employer, trade union representative, and/or apprenticeship sponsor (1)

Teams also typically include representatives from the:

CTE Committee member or their designee

Local Workforce Development Board staff or board member

Local community college

State agenciesresponsible for implementing the Blueprint,inclusive of MSDE and AIB
staff

CTE ERT VISIT STRUCTURE

Every CTE ERT visit during Phase 1adheres to the following structure:

Pre-Visit Data Analysis and Dialogue:
e LEAcompletesaschedule for the day (Appendix B)
e LEAcompletesand submitsbriefwith quantitative and qualitative data (Appendix A)
o ERT membersreview in advance of orientation and training session
e Virtual orientation and training session for ERT visit members with LEA leadership,
including:

8 CWDB CTE Committee. (July 1, 2024). CTE Committee Expert Review Team Deployment
Plan School Year 2024-2025. https://gwdb.maryland.gov/ctecomm/ctecomm-

ctedeploymentplan_draftsy24-25_62624.pdf
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o Pre-recorded training providing an overview of CTE ERTSs, roles and
responsibilities during visits, and what to expect from the day
o Virtual orientation (within 1-week prior to the visit):
m  Overview of CTE in the LEA provided by the LEA Lead CTE staff
m  Review and discussion of LEA data brief
s  CTE enrollment practices, observed challenges, and any other
information the LEA Lead CTE staff deems necessary

Full-Day District Visit:

e Where: typically two schools per day, depending on the LEA CTE structure. Visits
typically include both a CTE Center and comprehensive high school with CTE
programming.

e What:Guided school tour, CTE classroom visits, and focus groups at each school with:

o Students

o CTE teachers

o Career coaches/counselors, and possibly school counselors or work-based
learning coordinators as relevant in each LEA

o LEAadministrators/leadership (optional)

Post-Visit Debrief, Assessment, and Reporting:

CTE ERT members submit their notes and a short survey on initial feedback
Virtual debrief held with ERT members 1-week after visit to discuss observed
strengths and challenges

e CTE ERT members review post-visit report to provide feedback

e Post-visit report provided to LEA with option for asynchronous or synchronous
feedback

e Final post-visit report submitted to the CTE Committee, AIB, and LEA leadership

At every visit, the team engages in discussions with stakeholders to gain insights into the
strengths and challenges of the CTE programming. These conversations reveal valuable
information about how CTE supports students’' post-graduation pathways and career goals,
as well as areas where the LEA could enhance program access and resources. The focus
groupsin particular aim to uncover the experience these stakeholders have in CTE by asking
consistent questionsabout professional development opportunities, their opinions on their
experience in CTE classes, perspective on hurdles, etc. (Appendix C).

CTE ERT POST-VISIT REPORT

Following each visit, CTE Committee staff drafts a report to present observations and
preliminary analyses. To ensure accuracy, drafts are shared with the CTE ERT members and
LEA lead staff prior to publication. These reports integrate quantitative and qualitative
findings from the LEA data brief, classroom observations, focus group recordings, team
discussions, and all feedback received from CTE ERT team members either written or during
the debrief.
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Phase 1 reportsinclude a summary of the visit, LEA background information, and a Strengths,
Challenges, and External (SCE) analysis to guide potential next steps. The SCE analysis
organizesobservationsinto internal factors - strengths and challenges - and external factors
that emerge during the visit. This framework allows LEAs to target internal improvements,
and it provides an opportunity to share best practices with other LEAs. During Phase 1, the
observationsand next stepsdocumented in the post-visit reportsare preliminary and do not
address every challenge observed, they are also not meant as a directive, but rather the
intentisthat LEAs utilize the findings as opportunities of improvement to explore.
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CTE Expert Review Team Visit
to Kent County Public
Schools

CTE ERT VISIT MEMBERS

The CTE Expert Review Team visits consist of members from various backgrounds and
expertise ensuring a variety of analysis of the LEA's CTE programming. The following is a list
of members who joined this CTE ERT visit:

Name Title
Shamara P. Bownes Senior Director, GWDB-CTE

Dr. Carolanne Burkhardt | Curriculum Supervisor, Talbot County Public Schools

Sara Clark-De Reza Director of Education Program, Washington College

Eric Cook CTE Coordinator, Caroline County Public Schools

Ellen LaFrankie Executive Director, Upper Shore Workforce Investment Board
Shirley Lake Blueprint Coordinator/Career Navigator, Upper Shore Workforce

Investment Board

Christine Lynch Contractor, CityWorks DC

Jason Mullen Dean for Workforce and Skilled Trades, Chesapeake College
Dr. Edrees Nawabi Research Data Analyst, GWDB-CTE

Shana Payne Director, Jobs for the Future

Gia Ristvey CTE Teacher, Talbot County Public Schools

John Strickland Assistant Principal, Talbot County Public Schools

Jackie Treiu Apprenticeship Navigator, MD Labor

Georgeta Wainwright Education and Compliance Manager, Delaware Elevator

CTE ERT VISIT OVERVIEW

During this visit, the CTE ERT visited Kent County High School (KCHS), Kent County's only
high school. KCHS serves as Kent County Public Schools’ comprehensive high school with
CTE offerings. The CTE Expert Review Team (ERT) spentthe entire day at KCHS, which houses
10 of KCPS's 11 CTE programs. Students interested in Maryland Fire and Rescue may enroll in
the program in Centerville, MD, but must find their own transportation there.

LEA: Kent County Public Schools (KCPS)
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Date of Visit: October 8, 2025
School(s) Visited: Kent County High School
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About Kent County Public
School System

Kent County Public Schools (KCPS), located in Maryland’s Eastern Shore, enrolls 511 high
school students, and has an 88.6% participation rate in CTE for graduating students. KCPS
offers 11 CTE programs that cover a wide range of areas, from FM Broadcasting to Teacher
Academy of Maryland. KCPSis in alignment with the Local Workforce Development Board
(LWDB) Plan’'sfocuson building key sectors like Healthcare, Manufacturing, and Hospitality
and Tourism.®? The Academy of Health Professions, Automotive Technologies, Food and
Beverage Management, and Project Lead the Way - Engineering programs have the highest
enrollment. Thisdemonstrates the LEA’s focus on developing a robust workforce targeting
key sectors that are in-demand in thisregion.

KCPS has10 of the 11 CTE programs at Kent County High School. Students interested in the
Maryland Fire and Rescue Institute at Centreville, MD in neighboring Queen Anne’'s County
may enroll in that program, but must find their own transportation.

KCPS has 88.6% of graduating students participate in CTE and 77.2% of graduating students
are CTE concentrators.

Students enrolled in CTE programs have the opportunity to earn industry-recognized
credentials (IRC), and 45.5% of graduating studentsfrom the SY 2024-2025 completed an IRC;
however, this rate comes from the previously approved MSDE IRC and technical skills
assessment (TSA) list as the updated policy and approved IRCs by the CTE Committee does
not gointo effect until the SY 2025-2026."° As such, the CTE IRC Policy published in December
2024 may impact this LEA's attainment rate for 2025 and beyond.™

KCPS reportsthat they had 0% of graduating students participate in the high school level of
a Registered Apprenticeship, aligned with the CTE Committee’s Apprenticeship Policy issued
December 2024. That said, KCPS had four graduating students, or 3.2% of graduating
students, complete a youth apprenticeship.

One unique aspect at KCPS was their most recent college and career fair,which included 108
businessand higher education vendors. Considering KCPS is the smallest LEA by enrollment
with a graduating class of 123 students, recruiting 108 vendors is quite the accomplishment.

9 Upper Shore Workforce Investment Board. (2024). Upper Shore area WIOA local plan 2024~
2028. https://e309779d-2€99-42a9-a238-

0f571eedf726 filesusr.com/ugd/fdb3f6_8274d54de0784885a4c00424fdafba46.pdf

0 |RC completiondata from the current Blueprint-aligned list will not be available until after
the end of the SY 2025-2026.

TGWDB CTE Committee. (December 2024). Career and Technical Education: Industry-
Recognized Credentials.

https://www.gwdb.maryland.gov/policy/gwdbcte2024commindustrycredentialpolicy.pdf
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CTE Expert Review Team
Observations & Analysis

OVERVIEW OF ANALYSIS

Thefollowing reportisorganized around a Strengths, Challenges, External (SCE) approach. A
SCE analysisismeantto organizethe CTE ERT'sobservationsand notesinto internal factors -
Strengthsand Challenges - and External factors and influences. Although the CTE ERT does
not currently have a focus group specifying external stakeholders, external factors come up
in conversations, focus groups, the debrief, and orientation that must be documented. Witha
SCE Analysis, readers may use this section to target changes and best practices internally
and better understand how external factors may influence CTE.

It isimportant to emphasize that the following observations reflect insights that were
documented as of the date of the visit. As such, it is possible that observations noted below
have been altered or addressed since the CTE ERT visit was conducted.

INDICATORS OF INTERNAL STRENGTHS AND CHALLENGES

Strength: Individualized Student Attention, Creative Problem-Solving, and Responding
to Student Need

Throughout the CTE ERT visit, the CTE ERT noticed the strong commitment to student
success and individualized support. In both the student and teacher focus groups,
participants shared that students could participate in more than one CTE pathway. Both
groups explained that unconventional learning opportunities are used to ensure students
were meeting the requirements. For example, the use of Trojan Time, which is the daily
unallocated time, can be utilized for asynchronous learning, additional support or guidance
from CTE teachers, make-up lab work in the case where a student may have missed some
class time, or even time for extracurriculars. More than one student in the focus groups
shared theyare part oftwo CTE pathwaysand successfully on track to complete both before
graduating. The CTE Lead Designee explained that KCPS offers a dual-completer option for
students interested in completing more than one CTE pathway, allowing students to gain
hands-on experience and content knowledge in more than one career pathway of interest.

While it may be seen as challenging for teachers to teach outside of their content areas,
teachers demonstrated a strong commitment to supporting their students in Math and
English/Language Arts (ELA) proficiency, areas where KCPS has targeted for improvement.
The use of Dual Enrollment at both Chesapeake College and Washington College is also
helpful in ensuring CTE students can advance in their more traditional academic classes
without competing with CTE classes. The smaller CTE class sizes lend themselves to more
individualized student attention and hands-on learning, both of which students greatly
appreciated.
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One CTE teacher shared that their goal is getting students to love school, and that this
teacher’'s CTE program helps build students' passion for learning. CTE students also
expressed their gratitude for CTE staff and their CTE teachers, noting their commitment to
student success. Teachers were noted as flexible and committed. Regarding CTE teachers,
one student said,

“They have been really good and say ‘come to my class and I can catch you up or do it
online’.”

A KCPS student can explore multiple academic interests and does not need to stress about
being behind or not being able to take AP classes, or multiple CTE pathways. One teacher
explained their perspective on their commitment to students as “No is never a complete
sentence, not no we cannot do that, more of how we can find a way to get it done.” The
Career Counselor expressed their ongoing commitment to exploring student interest and
providing opportunities for career exploration, even if a student's career interest does not
align to a CTE pathway. For example, if a student is interested in Cosmetology, while KCPS
does not offer a Cosmetology pathway, the Career Counselor is committed to providing the
student with alternative career exploration optionssuch asfield trips to local salons. Student
needs and individualized support are at the forefront at KCPS.

Strength: High IRC Completion Rate Among Graduating Students

Kent County Public Schools (KCPS) is one of few LEAs nearing Blueprint’s “45% Goal” for IRC
attainment. Asof SY 2024-2025, IRC attainment for Kent County was at 45.5%. This correlates
to thestrong perception of CTE programs within the school and the dedication of students
and staff to earning the IRCs. By offering 10 of their 11 programs onsite in the one school
building, promoting CTE earlyand often in counseling and career counseling conversations,
and allowing studentsto self-select their desired programming, CTE programs are accessible
to all students. Participation rates are 88.6% out of 511 Kent County High School studentsin
theschooland CTE completion ratesare 71.5%. While the current IRC attainment is predictive
for SY 2024-2025, KCPSadministrators anticipate an increase in key performance indicators
thisschool year. To increase IRC rates and meet student interest, KCPS strategically applied
for the consideration of additional IRCs for approval, such as a Certified Radio Operator
certification through the Broadcasting program last year. In addition, three programs
(Computer Science, Engineering, and Curriculum for Agricultural Sciences Education (CASE)),
will offer IRCs for thefirst timein Spring 2026 as referenced in the LEA Brief. It isworth noting
that KCPS has not yet revised these calculations to align with the new IRC policy approved
starting in SY 2025-2026, so projections may change.

The students expressed a love of learning and appreciated the smaller class sizes with more
hands-on activities. As one student remarked, "l look forward to coming to school." In
addition, the CTE ERT observed that many of the 11th gradersin the focus groupsappreciated
the ability to explore CTE pathway options and the 12th graders were clear on their desired
interest. The culture of CTE within the school is strong and students uplifted the love for the
CTE teachers multiple times throughout the ERT visit. Both of which help support their high
CTE participation rates and IRC attainment.
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Strength: Strong Culture of Collaboration within CTE and Beyond

Collaboration wasapparent as a core strength of KCPS. There was evidence of collaboration
within the CTE programs and beyond. The CTE teachers collaborated with each other and
across CTE programs. For example, the CTE Lead Designee highlighted instances such as the
computer science students designing computer applications for the Food and Beverage
Management students, engineering students partially designed and cut out model food
trucks for a culinary project, and construction and engineering students working together on
a variety of projects. Within the teacher focus groups, teachers demonstrated they knew
each other well and could speak about the other CTE programs. Teachers also expressed
positive sentimentsabout the leadership of the CTE Lead Designee within the CTE programs,
and the commitment and collaboration of the Career Counselor. The Career Counselorisa
former CTE teacher and their previous relationships are helpful in maintaining collaboration
going forward. In the LEA Brief, the CTE Lead Designee reports that CTE teacher retention
remains high compared to teacher retention rates outside of the CTE department. KCPS
invested heavily in teacher retention through the MD Leads grant and has continued some
of those strategies through the Teacher Collaborative grant. These strategies include
mentoring, sponsored attendance at educational conferences, and stipends for professional
development and curriculum writing.

The Career Counselor and the Counseling department also work collaboratively. It is a best
practice for the two entities to work together, but KCPS has instituted infrastructure to
ensure ongoing collaboration, such as meeting weekly and providing aligned support for
students. They are also working closely with the Next Gen Scholars representative and the
Community in Schools Coordinator to further align and offer coordinated and
complimentary support to students.

Modeled by CTE staff and leadership, there is also evidence of student collaboration. When
studentsdelivered the school tourto the CTE ERT, both student tour guides were well-versed
in their public speaking skillsand also in content knowledge within and across their CTE
programs. The student tour guides also knew a lot of students across CTE programs. Many
students could speak to multiple CTE pathways and programs. Outside of their own
program, the tour guides explained multiple other programs in detail and were able to
respond to most questions posed by the ERT. In addition, when a question arose during the
studentfocusgroup on howto changeaclass, the studentstroubleshooted in real time, and
collaborated together to share the best way to do so, leveraging the individual content
expertise of each student and aligning in a positive and constructive manner. The
collaborative culture within the CTE programs and beyond, to include across CTE programs,
across students, and across the counseling departments, is a strength within KCPS.

Strength: Internship Program Curriculum

In SY 2024-2025, KCPS considered internships as work-release, but with the work of the
Career Counselor, this year, internships are considered a “class”. While this “class” is still
pass/fail, it is more skills-based and includes an accompanying curriculum. This updated
curriculum includes meaningful modules such as resume-building and other soft skills
relevant foremployment. Anticipating that some students may prefer a year-long internship,
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the Career Counselor purposefully designed the curriculum to build off of each module and
the curriculum can be applied across two semesters. The dedication to skill development,
work experience, and student interest is exemplary and KCPS modeled their internship
program off of the successful Queen Anne’'s County's program. In SY 2024-2025, 39 out of 123,
or 32%, of graduating students participated in work-based learning. By creating a curriculum
that develops soft skills and workforce readiness, the newly modified KCPS internship
programisa strength asit supportsstudent preparation for the workforce and helps prepare
them for “real-world careers” where IRC attainment may not adequately address all of those
skills.

Strength: Supportive and Long-standing Principal and CTE Leadership

Long-standing leadership buy-in is a strength of KCPS. The current principal has been in
their position for the last five years and expressed a long-term commitment to KCPS in the
leadership focusgroup. The principal is a lifelong resident of Kent County and a graduate of
KCPS. The CTE ERT observed the principal's support for CTE and the principal explicitly
expressed that support more than once throughout the conversation. The principal also
demonstrates this commitment through their buy-in of the CTE strategic plan and
investment of Perkinsfunding towards CTE program improvements such as a completion of
the facilities study, review of CTE instructional materials and pedagogy study, equipment
purchases, and curriculum development. The principal support is further realized through
the expressed commitment to ongoing community engagement through vendor follow-ups
to the college and career fair with specific “asks” around supporting CTE.

The CTE ERT observed the strong support of the CTE Lead Designee across both CTE teacher
and the Career Counselor focus groups. Teachers in the focus group explicitly named this
individual as a strong advocate for the CTE staff. One teacher mentioned,

“[the CTE Lead Designee] is usually always advocating for what we want!”

Thecommitmentand consistency of the principal and CTE leadership are assetsto KCPS and
CTE programming. Further examples include the expediency of email response and timely,
clear, communication by the CTE Lead Designee to CTE staff. Both were mentioned in the
CTE teacherfocusgroup. Thisindividual was highlighted asthe exception to the overarching
communication challenges named in the school. The CTE ERT was impressed with how
much thisindividual achieved for the CTE department over the last few years and the vision
for CTE in the upcomingschool years. The CTE department staffing model within the broader
school allows for the CTE Lead Designee to focus on CTE programming and Blueprint
implementation, which is likely a supporting factor to KCPS's success since splitting CTE
responsibilities with other school-based responsibilitiescan be challenging as demonstrated
in other Maryland LEAs. This allocation of responsibilities lends itself well to a supportive
leader as the CTE Lead Designee can dedicate their time to advancing and improving CTE
programming. The commitment and consistency of the principal and CTE leadership are
assets to KCPS and CTE programming.
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Strength: School-Based Enterprises

School-based enterprises are a strength of KCPS and are core drivers of revenue within the
CTE programs. Each CTE program is funded locally with several programs such as Food and
Beverage Management, CASE, Construction, and Broadcasting having their own in-house
accountsthataccrue fundsthrough sales and services. The Broadcasting program is able to
offset a significant portion of the program’s operating costs through sponsorships and
donationsfrom local community connections. Food and Beverage supports school and other
community eventsthrough catering opportunities, with their Christmas Dinner being their
hallmark event. The CASE program sells a variety of plants like succulents to the local
community and other programs bring in revenue through various initiatives, with the
Poinsettia and Plant sale as their core annual offering. The school-based enterprises are an
asset to KCPS because they offer a simulated workplace experience in a learning
environment.

Strength: Awareness of KCPS’s Unique Local Needs

Throughout the CTE ERT site visit, the unique situation at KCPS as Maryland’s smallest school
district came up several times. Many teachers lived in the community for years, attended
Kent County High School (KCHS) themselves, and also knew students’' families outside of the
school. Broadcasting, for example, hasbeen running thelocal radio station for over a decade
andthecurrent CTE teacher is a graduate from the program. Whether it was as a student or
as a teacher, most of the teachers the CTE ERT spoke to had a great deal of experiencein
smaller schools. Thisexperience has helped prepare these teachers to understand and fulfill
theroles and responsibilities that teachers must accomplish in a smaller LEA, like KCPS. For
instance, oneteacher brought up how importantitis to establish relationships with parents.
Another teacher added that the benefit of a smaller high school is that teachers may adapt
to their students’ individualized needs with greater effectiveness because their class sizes are
smaller. One focus group participant summarized by explaining that when a school is as
small as KCHS, teachers and staff always know exactly where each individual is supposed to
be at any given time. While KCPS teachers seem to have strong industry knowledge and
expertise, KCPS teachers’ awareness of Kent County’s unique local context as Maryland's
smallest school district by enrollment is a strength.

Strength: KCPS Legacy

In a related strength, another topic that came up several times throughout the CTE ERT visit
was legacy. As previously noted, several teachers graduated from Kent County High School
(KCHS), have previously lived in Kent County or in the Eastern Shore, or come from
communities with similar contexts as Kent County. In addition to teachers having a strong
understanding of Kent County's unique context, students were aware of KCPS's
longstanding legacy. When asking about knowledge of CTE programs and how students
were connected to them, multiple students in the focus groups shared that their parents or
grandparents were aware of the programing from personal experience or had graduated
from the program themselves. There was a perceived strong demonstration of legacy and
commitment to CTEwithin and outside of the classroom throughout the CTE ERT visit. KCPS
leverages legacy to the advantage of the LEA and the CTE programes.
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Strength: Career and School Counselors' Focus on Career Pathways

The CTE ERT observed how career and school counselors mentor students to identify their
career goals and help them create a plan to get there. Students, teachers, and counselors
told the CTE ERT about how studentsidentify what career theywantto pursue as opposed to
guiding students’ exploration through various CTE programs. In a few other LEAs that have
similar contexts as KCPS, the CTE ERT has observed exploration was a higher priority, but
that thisemphasis on exploration may be a reason for lower CTE student retention rates.
While the CTE ERT learned that KCPS used to put more emphasis on CTE exploration and
has now shifted that explorationto middle school, KCPS's CTE participation and completion
data provides a window into the impact of this focus on career pathways over career
exploration. At KCPS, the emphasis seems to be on career pathways instead of exploration,
which may be an important factor for why KCPS has been able to have 88 graduating
studentscomplete their CTE program out of 109 graduating studentswho participate in CTE,
meaning 80.7% of studentswho enroll in CTE complete their CTE program, and overall, 71% of
all of their graduates were CTE completersin the SY 2024-2025.

Career Exploration in Middle School: KCPS's Career Counselor has developed a
sequence for middle school students to scaffold a focus on career pathways. In 6t
grade, students focus on understanding themselves by identifying their learning
preferencesand personality traits. Building on this foundation, 7" grade emphasizes
connecting self-awareness to career development and understanding potential
career fits. By 8" grade, students expand into broader career exploration, examining
the o6 career clusters and beginning to set pathways toward careers that align with
their interests and strengths. Furthermore, nearly all studentsin 8th grade are
enrolled for one quarter in a course called Managing Your Future. Thisis a 45-day
course designed to help students explore their interests, skills, and potential career
paths while building real-world readiness for life after high school. The course
emphasizes financial literacy, including budgeting, banking, and understanding
postsecondary costs, alongside goal setting using SMART goals. Students develop
essential transferrable skills, practice interviewing, and complete a final Career
Transition Portfolio, culminating in a “Game of L.I.F.E.” simulation.

Overall, the CTE ERT observed that the career and school counselors’ emphasis on career
pathways was a strength and may be an important factor for why KCPS has one of the
highest CTE student retention ratesin the state, which has conventionally been a challenge
for comprehensive high schools.

Challenge: Budget Challenges Due to Declining Enroliment and Rising Costs

The CTE ERT observed the effect of significant challenges from recent budget cutsdue to
declining enrollment numbers. CTE teachers expressed concerns that budget cuts reduced
teaching staff across the entire building by 11%. This led to existing teachers taking on
additional work, including CTE teachers teaching outside of their content areas or offering
multiple classes simultaneously. KCPS administration is asking CTE teachers to provide
English-Language Arts (ELA) and Math support to studentswith limited additional resources.
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One student noted that budget cuts affected staffing, subsequently limiting her ability to
take AP Literature due to lessened class availability.

In addition, the CTE Lead Designee and LEA leadership expressed concerns over necessary
capital improvements. They expressed appreciation for additional Perkins funding to help
with equipment, but capital improvements limited their ability to leverage the funds. For
example, the Food and Beverage Management program is lacking a fully-functioning
kitchen and needs to be completely overhauled before students can utilize it. They are
putting new kitchen equipment into an old building, and as a prerequisite, had to make
some foundational changesto the building for the new equipment to be properly fitted. New
equipmentis helpful, but can only go so far when major capital improvements are necessary
in the near future. One student expressed frustration to the CTE ERT that they signed up for
the Food and Beverage Management program and all they have done so far is book work,
explaining that their expectations have not been metand theyare thinking about signing up
for a different CTE program. Students also expressed concerns that some of the programs
have very outdated equipment and that was limiting their learning potential. Related to
budget cuts limiting class offerings, the CTE Lead Designee explained that the recent
investmentin computersforthe Computer Science program remain unused as KCPS did not
offer the program this year due to staffing changes due to budget cuts.

Challenge: Disconnect with Enrollment Process and Course Expectations

While student access to CTE programs is a strength, the current enrollment processis a
challenge. As described in the LEA brief, the current enrolilment process beginsin the 9th
gradewhen studentsvisit CTE classroomsand meet with the Career Counselor to select their
three priorities for CTE programs. 9th graders complete course selection through an online
forminthespringand then meetindividually with their counselor to enroll in their selected
CTE program, if the master schedule permits. In both teacher focus groups, CTE teachers
expressed that students are not ready for many of the CTE courses. During the Career
Counselor focus group, one participant explained that they advise each student based on
career interestand send a slip of paper to school counselors for scheduling. One participant
expressed frustration that the career exploration work did not appear to be considered in
class selection decisions for students as many students were taking classes outside of their
career pathway interests. Related to course selection, an individual in the Career Counselor
focus group expressed,

“l could have a conversation with a student, then they go to a different counselor and
they tell them something different, then there’s a dropoff. | don’t know how a student
ended up there.”

Thisdisconnect hascreated a challenge for studentsto stay on track with the career pathway
of which they are interested in and is likely inadvertently impacting CTE retention.

As a prerequisite to enrollment, the Career Counselor explained that career exploration

occurs over a handful of touchpoints to include exposure from some middle school
engagement, the CTE “tour”/rotation day of all the CTE programs during freshman year, and
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a conversation with the Career Counselor, which often includes some type of career
assessment. This limited engagement also creates challenges as many students are opting
into classes without a full understanding of what CTE courses entail and believing they will
have aninterest in a class that does not match their expectations once the course begins. A
student’s post graduate planscan be disconnected from course selection due to a student's
misunderstanding of CTE class expectations.

Thereis noformal vetting or prioritization process for how school counselors place students
into CTE classes. Counselors are doing their best to make schedules work; however, CTE
teachersexpressed that an application process or more intentional vetting could help ensure
that students are both interested and prepared for the classes. Both Counselors and CTE
leadership shared that the grading policy inadvertently encourages students that barely
passed the first CTE classin a pathway to continue onto the next CTE class (more information
aboutthegrading policy can be found later in this report). The school has not put anything
systemically in place to prevent students from continuing coursework, even though the
passing grade does not necessarily demonstrate competency. During the school counselor
focus group, school counselors explained that they are unable to tell a student they cannot
take the next level course if a student passed the previous level. Some students in the focus
group expressed frustration with classmates participating in CTE just because their friends
were inthe class and did not really have much interest in the subject matter. The focus group
students felt that those students were “wasting everyone's time” and doing a disservice to
those that truly wanted to be there. The current CTE enrollment process presents many
challengesincluding the disconnect around course expectations from both a student
interest and student proficiency perspective.

Challenge: Limited Counselor Career Advising

Asimilar and related challenge to the enrollment process is the limited career counseling
and advising throughout a student’'sacademic journey. As mentioned above, the current CTE
enrollment process starts in 9th grade when students visit CTE classrooms and meet with
the career counselor to select their three priorities for CTE programs. 9th graders complete
courseselection throughan online form in the spring and then meet individually with their
counselor to enroll in their selected CTE program, if the master schedule permits. CTE
teachers expressed concerns that CTE classes are perceived by students as electives, and
often, students are enrolled with limited interest in the content area. Student focus groups
affirmed that sentiment, explaining that many students are often in classes that do not
necessarily want to be in the class or are there because of their friends. Further
demonstratingthe challengeswith CTE advising, a participant in the career counselor focus
group explained, “Alot of studentswill start something and want to jump to something else.
Alot of the time, CTE is treated asfiller.” It can be assumed that school counselors are the
ones making final decisions on course selection for students, but KCPS faces a challenging
situation LEAs across the State have to deal with: figuring out the right balance between
career exploration and commitment to a career pathway.

The school counselors expressed their desire to meet student interest, but the Career
Counselor explained that student interest is frequently misaligned to previous career -
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focused conversations with the Career Counselor, or did not necessarily make sense from a
career-connected learning perspective. The CTE ERT observed that it appeared that the
school counselorstake the student'sinterest for face-value without additional consideration
for past conversations or career advising. Counselors were placing students into classes
without additional conversations around why expectationsaround student interest changed
or without full consideration of class expectations for a student to be successful. During
conversations with KCPS teachers and staff, one participant noted concerns about career-
level outcomes for students,

“These students are not the quality that they should be. We’ve got programs that seem
to pass along because our grading policy is horrendous. It looks great on paper, but not
great in practice.”

A Career Counselor focus group participant raised concerns around the level of student
preparedness for the CTE courses in which they are enrolled.

Similar to neighboring counties like Talbot County, where the only schools offering CTE are
comprehensive high schools, there appears to be a fundamental friction between career
exploration opportunities and career pathways. The CTE ERT observed that CTE is so
integrated intotheschoolthat CTE courses are often seen as electivesas opposed to a career
pathway. Throughout the visit, the CTE ERT observed that there isan ongoing conflict
between career exploration and career pathways, where the students are leveraging CTE
classes more as electives with their friends rather than career pathway options. This has
resulted in many students enrolling in entry-level CTE courses and later switching career
pathways. There are disconnects with the career advising for students in both CTE pathway
selection and class choices.

Challenge: Interest and Retention Challenges Affecting Scheduling

Challenges with the enrollment process and career advising were at the forefront of many
conversations throughout the CTE ERT visit and as a result are causing hurdles related to
scheduling due to their effect on student interest and retention. Both counselors and
teachers expressed the challenges with completers and attrition from the entry-level
courses. Scheduling and sequencing becomes much more challenging when classes are
often singletons, meaning classes are only offered once a school year, and courses decrease
from 16-20 students originally enrolled in the pathway to sometimes only 4 students at the
end of the CTE program pathway. Offering a class for 4 students becomes very challenging
when comparing it to all the other necessary courses in the school year and limitations due
to budget cuts. The CTE ERT observed the following as a result of challenges resulting from
hurdles related to student interest and retention:

Teachers Teaching Courses Simultaneously or Outside of Content Areas: Key
concernsincluded having select teachers teach two classes at the same time with
differing content areas to ensure classes are being offered for students to complete
pathways. For example, Carpentry | and Technical Education require different preps,
but the teacher is expected to teach both at the same time. Not only is it logistically
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challenging from a teaching and safety perspective, it can send mixed messages to
studentson which classes appear most valued withinthe school. As expressed during
teacher focus groups, many CTE teachers were teaching outside of their content
areas and teaching core subjects, limiting the availability of CTE classes. While this
level of commitment to studentsisadmirable, thisled to limited availability of specific
CTE classes due to staff capacity and additional strain on resources as many CTE
teachers are responsible for balancing a challenging workload.

Course Sequencing: In another example, teacherscited the importance of the timing
and sequencing of certain classes when finalizing the master schedule being
necessary. Counselors were relying on scheduling software to help create schedules
without holistic consideration for students' career interest. In Broadcasting, teaching
two course-levels in the same program concurrently was ideal so students could
always be onair. Thisyear, the schedule consists of two beginner-level courses, which
require a few weeks of preparation before going live “on air”. In other examples,
teachers explained that the course sequencing for specific CTE pathways do not
make sense and need adjusting. Teacher focus groups revealed there was concern
about course-sequences that led to students learning advanced skills before
foundational knowledge, creating a challenge for both students and CTE teachers.

There are multiple challenges with CTE courses at KCPS including teachers being asked to
teach courses concurrently or outside of their content area and not intentional course
sequencing.

Challenge: English/Language Arts and Math Proficiency Hurdles

Multiple CTE teachers also shared that a level of proficiency in English/Language Arts (ELA)
and Math are necessary for success in specific CTE classes. For example, Broadcasting
requires strong writing skillsand Carpentry leverages a lot of math. CTE Teachers explained
they are seeing many students entering their CTE courses requiring additional supportin
Math and ELA, limiting a student’s ability to get the most out of their CTE classes and taking
away from their potential successin the CTE subject. This level of remediation also takes time
and attention away from peersin the class. Teacherscannot teach CTE-level courses without
some of the foundational core content. KCPS's most recent NWEA Measures of Academic
Progress (MAP) scoresin Math are at 16.3% students measuring proficiency suggesting many
students are not prepared to enter CTE courses with proficiency in Math.’? Students are
unlikely to successfully advancein courses without foundational content knowledge in core
subjects. The ELA and Math proficiency hurdles are a challenge for CTE programming,
making it particularly difficult for some studentsto completea CTE program and earn an IRC.

Challenge: Grading Policy

Related to students being ill-prepared for CTE classes, several KCPS stakeholders brought up
thecurrent grading policy asa challenge. Current policy statesthat turning in an assignment

2 Maryland State Department of Education. (2025). Kent County High School 2025 school
report card. Maryland School Report Card. https://tinyurl.com/3e24cjdc
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without completing any of the work provides a student with a 40% (the previous year policy
stated 50%). Turning in a handful of assignments with minimal knowledge application can
result in a passing grade, even if it does not demonstrate any actual content mastery. A
participant in the Career Counselor focus group suggested that this policy isunintentionally
incentivizing students to do the bare minimum to pass. The CTE ERT's conversations with
KCPS stakeholderssuggested that this policy does not adequately prepare a student for the
workforce and is not aligned to industry expectations as the bare minimum would likely
result in termination. This policy may also be why students are entering the CTE classrooms
without foundational content knowledge related to Math and ELA as noted above. KCPS's
proficiency rates are stated on MSDE’'s website and are low, particularly in Math. That said,
KCPS's IRC attainment and completion rates appear to be high despite CTE teachers’
concernsaround content mastery and student understanding of foundational subjects. This
disconnect suggests that students appear college and career ready on paper, but not
necessarily prepared for the realities of college and the workforce post-graduation. The
grading policy isa challenge as it isencouraging students to continue to advance without
the ability to either comprehend or apply subject knowledge.

Challenge: Employee Retention Challenges

The CTE ERT observed multiple references of employee retention challenges with both staff
and administrative positions. To address staffing gaps due to declining enrollment and its
subsequentimpacton the budget for staffing, KCPSrelies heavily on grant-funded positions.
School counselors highlighted these positions, like a former social worker, astemporary relief,
but notlong-term solutions. For example, school counselors shared that many staff positions
were only available for a few years because of the term-limited external sources of funding,
like the Student Support Coach (thisis the final year), which helped in the short-term, but
often resulted in understaffing in the long-term, with existing staff absorbing the duties of
additional positions. The school counselors explained that the inconsistency of staffing
positions leads to the department constantly needing to "reinvent itself” and shifting focus
away from long-term student support. The ongoing budget crises due to declining
enrollmentand rising costs present significant challenges for KCPS and are impacting staff
retention.

Multiple teachers noted that outside of CTE, administrative turnover was high; specifically
Kent County High School (KCHS) had 6 principals and 17 Assistant Principals in 10 years.
While notdirectlyrelated to workload and capacity challenges, the ongoing administrative
turnover provides instability and inconsistency, which affects school-wide staffing, leads to
vacant positions, and likely results in existing staff taking on additional duties. CTE teachers
noted that administrative turnover has created challenges of inconsistency in dealing with
students’' behavioral challenges, explaining that different administrators handle behavioral
challenges differently. This inconsistency in leadership has added a challenge to KCPS, but
thecurrent principalhas been at KCHS for five years in thatroleand hasbrought consistency
to therole, whichisastrength. Overall, Kent County High School'steacher retention rate is at
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79%, which is 13 percentage points lower than the State's teacher retention rate at 92%."
Outside of CTE, employee retention remains a challenge for KCPS.

Challenge: Key Staff Have Difficult Workload

The CTE ERT observed the extensive appreciation and dedication of both the CTE Lead
Designee and the Career Counselor received from KCPS stakeholders. They both were
uplifted as pivotal in why CTE programs at Kent County High School are as successful asthey
are despitethe hurdlestheyface. Teachers, students, and counselors all expressed gratitude
fortheircommitment to students, staff, and the programs; however, the two individuals are
responsible for doing “multiple jobs” and expectations for their roles do not appear
sustainablein the long-run. For example, KCPS originally hired the Career Counselor for the
high school and now is expected to also support all middle schoolers. This individual's
caseload nearly doubled and is now close to 1,000 students. While a caseload of 1,000
studentsis common within other LEAs, KCPS is Maryland's smallest LEA and therefore
receives the smallest Blueprint career counseling allocation, but they are doing what they
can with limited funding. With the expansion of their role, thisindividual's availability to meet
with students was cut in half this school year. This individual has also taken on additional
responsibilities, such asrolling out a new model of internship class and expanding staff usage
of existing career-interest platforms. The Career Counselor is also managing KCPS's work-
based learning and isthe Apprenticeship Coordinator for KCPS. In addition, there is a strong
desireto leverage data in decision-making, but KCPS does not have the resources to employ
a dataspecialist. Oneindividual is collecting and analyzing the data as an additional part of
theirrole.The Lead CTE Designee is responsible for all CTE curriculum, Perkins funding, and
many other less formally defined responsibilities, which will continue to be increasingly
difficult to sustain asfunding and resources are cut. Both the Career Counselorand Lead CTE
Designee bring teaching experience to their roles and lend their expertise to KCPS's CTE
teachers as well. For instance, the CTE Lead Designee shared that they understand why
teachers will want to focus on their highest-performing students, but they coach KCPS
teachers to work hard so all students make it to “the finish line” and complete their CTE
program. While key positions have absorbed additional duties with recent budget cuts, the
workload seems high and unsustainable.

Challenge: Split Time of Career Counselor Across Middle and High Schools

While the Career Counselor splitting time between the middle and high schools can be
attributed to the budget concerns previously mentioned, the Career Counselor is forced to
splittheir time between KCPS'stwo middle schools and Kent County High School. Last year,
the middle schools had their own career counselor, who retired at the end of the school year
without plans to refill the position due to ongoing budget concerns. In Kent County, career
counselors are employed through the Upper Shore Workforce Investment Board. The
position is not prioritized to be filled and support for the middle schools was reassigned to
the high school Career Counselor. The CTE Lead Designee, the Career Counselor, and school
counselorsall noted how that hastaken atoll on their availability for students. The increased

3 Maryland State Department of Education. (2025). Educator dashboard. https//
marylandpublicschools.org/about/Pages/DEE/educator-dashboard.aspx
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caseload, coupled with mandatory meetings make it much more challenging for students at
the high school to access them. While students did not directly share that same sentiment,
the counselors noted that the Career Counselor is no longer offering QR codes to set up
individual meetings this school year because of this individual's additional obligations.
Considering KCPS is Maryland’s smallest LEA, they receive the smallest Blueprint career
counseling allocation, but KCPS is doing an admirable job considering their situation. It is
admirable to see this level of dedication from the Career Counselor, but this Career
Counselor's workload is challenging and unsustainable in the long-term.

Challenge: Student Behavioral Issues

Within ateacherfocusgroup, CTE teachers named student behavior asa challenge. It should
be noted that student behavioral issues have become more prominent since the start of the
COVID pandemic and isa common hurdle for districts across the country. As with KCPS
teachersexpressing concernswith teaching remedial skills withintheir CTE classes taking up
large portions of their time, addressing behavioral issueswas also named as a core and time-
intensive challenge within their CTE classes. During the teacher focus group, the CTE ERT
learned that some students are placed into CTE courses because staff do not know where
else to put these students. Teachers agreed that they do not have the capacity to teach
students who do not want to be there and try to focus on the students that are there, but
that sometimes, students would express frustration with working with a student who does
not want to be there. As one teacher explained,

“l know students don’t want to come back because they don’t want to be in an
environment where they have to share with undisciplined students. Once it’s ruined for
that student, they just say they’ll focus on something else.”

One teacher suggested that a risk assessment of pairing select students could alleviate some
concerns suggesting that student behavior is a systemic issue. KCPS is facing a hurdle with
student behavioral issues, but this challenge may be directly connected to some of the
scheduling and ELA and Math proficiency hurdles KCPS is currently facing.

Challenge: Misunderstanding of IRCs Being Equated to Workforce Readiness

While IRC completion rates, in general, were trending very positive, not all programs were
equally successful. Furthermore, both CTE teachers and the Career Counselor claimed that
IRC rates do not directly translate into workforce readiness.’ IRC passing rates are lower for
Food and Beverage Management IRCs as compared to other programs. In addition, CTE
teachers expressed challenges with the Student Learning Objectives in the Spring being
focused solely on IRC completion rather than subject matter content. In particular with CTE
pathways that tend to be more general, such as Agricultural Sciences, IRCs do not always
align directly with student interest and are less aligned to longer term student career goals.
Furthermore, in the focus group, CTE teachers raised the concerns of using only IRCs as a
way to demonstrate proficiency, that a student's progressis more than just one test. Another

“While this may be the teachers’ and the Career Counselor’s perspective, the IRC policy
includesseveral required criteria to ensure approved IRCs are aligned with workforce needs.
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teacher emphasized low Math and ELA scores but student success in the class is related to
IRC attainment, so thereisno opportunityto demonstrate progressin the interim. Thiswas a
frequent topic of conversation, specifically that KCPS is tasking teachers with teaching
students to pass IRC assessments and a participant in the career counselor focus group
believes many students who have IRCs are not prepared to enter the workforce.

As described above, the grading policy and the enhancements to the internship curriculum,
content mastery or soft skills are not explicitly being emphasized when the focusis on IRC
attainment, which results in strong IRC rates, but not necessarily a readiness for
employment. CTE teachers, the Career Counselors, and the CTE Lead Designee all described
studentsas unprepared for the workforce, but it should be noted that the CTE ERT remarked
several times that the students they interacted with had a clear understanding for the skills
they need to be successful in the field they want to enter. Even though it is a small sample
size, the students the CTE ERT interacted with demonstrated strong communication skills,
theabilitytoadaptwhile maintaining effectiveness, and metacognition, which is the ability
to reflect on one's own thinking process and adapt it for different contexts, all of which are
key transferable skills. While there is a tension between IRC completion and workforce
readiness among teachers, staff, and administrators, the small sample of students the CTE
ERT interacted with demonstrated the type of transferable skills that would signal some
workforce readiness. Additionally, it should be noted that within the Blueprint's 45% goal, the
high school level of a Registered Apprenticeship isthe gold standard. As the IRC policy
defines, an industry-recognized credential (IRC) is a formal validation of an individual’s skills
and/or competencies that align with state or regional in-demand occupations and is
recognized by industry and employers. IRCs measure specific skillsand knowledge in an
occupation, and must be coupled with the hands-on application of putting the theory into
practice, preferably through work-based learning, along with the development of essential
soft skills for true workforce readiness.
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INDICATORS OF EXTERNAL FACTORS AND INFLUENCES

External Strength: Collaborative and Supportive Community

KCPS is smaller in terms of population size, compared to many of its peer LEAs; however, the
size of the LEA lends itself to a close-knit community which can be seen as an asset. Many
community members are long-standing residents and many employers have direct
connections with student's families. As previously mentioned, Kent County High School
appears to have a legacy that spans at least three generations of graduates. CTE teachers
mentioned examples of personal connections they are leveraging to support their students
and representindustry voices within the classroom. CTE teachersand KCPS leadership noted
that “everyone knows each other” and the connections are longstanding and personal. The
small size also means that administration often knows and has known many of the families
for years and those connections can pay off in terms of sponsorships, support, and
employment opportunities outside of the classrooms.

Many parents and teacher peers are business owners or are well-connected in the
community. One CTE teacher expressed the benefits of being a smaller, close-knit school
where they have relationships with most students,

“Our size is a strength. We have a good idea of what’s going on with our students
throughout the day. A school that might have 3,000 students, it'll be hard to track
them.”

Both teachers and students expressed an ability to connect with each other and form
relationshipsacross programs. The close-knit community withinand surrounding KCPS is an
external asset.

External Strength: Connections to Neighboring Eastern Shore LEAs

KCPS has strong connections with neighboring LEAs, Cecil County Public Schoolsand Queen
Anne's County Public Schools. The CTE Lead Designee is a former employee of Cecil County
Public Schools and often leverages their relationships there as inspiration for CTE work at
KCPS. In addition, the Career Counselor noted in the focusgroup that they are “learning a lot
from Queen Anne's” County. For example, the Career Counselor designed the internship
class based on learning and feedback from the work-based learning course offerings at
Queen Anne's County. CTE ERTs have observed it asa common and useful strategy to
collaborate with LEAs in their region because they understand their unique local contexts,
which may lead to useful collaborations to overcome common challenges. A strength of
KCPS is the connections to the neighboring LEAs and their ongoing collaborative efforts to
overcome common hurdles.

External Strength: Increased Marketing Focus

A strength of KCPS is its increased marketing effortsto support the CTE programming. In the
pre-visit orientation, the CTE Lead Designee provided an overview of the strategic vision for
CTE over the next few years. This strategic vision includes four key areas: 1: deepen student
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engagement, 2. increase industry credential attainment, 3. amplify industry experiences, and
4. launch community engagement. Asdemonstrated with the attendance and participation
of 108 vendors, including employers and colleges at last school year's college and career fair,
the school'scommitment to increasing public awareness of and increasing community
engagement for CTE programming is working. The strong showing of employers
demonstrated the commitment of the community and the success of recent marketing
outreach. Being the smallest county in Maryland in terms of population size, attendance of
108 vendors including 6 local institutions of higher education is a very strong showing and
indicator of LEA support by the local community.

During the pre-visit orientation, CTE Leadership noted that there was a public perception
that the skilled trades are no longer being offered at KCHS. While data does not explicitly
measure that perception, the high turnout of employers at the college and career fair
coupled with the ongoing social media presencetoinclude student and program spotlights
suggests they are actively working to change that misconception.

In addition,the recent CTE video and increased presence of social media is helping to further
establish the identity of the CTE program outside of just the school. Positive messaging
within the school was also front and center with posters such as “You Belong Here” in CTE
classes and the "opportunities board” for potential jobs.

Another marketing strength is the development of the CTE website for KCPS and its
accompanying external messaging.In the pre-visit orientation, the KCPS CTE Lead Designee
explained that prior to SY 2024-2025, KCPS did not have a CTE website. The CTE website now
outlines all CTE programs, what courses a student needs to complete to complete the CTE
program, program certifications, beneficial outcomes, higher education institutions where
credits are articulated, and community support for that program. The CTE ERT observed
KCPS's commitment to marketing and community engagement as a commendable
strength.

External Challenge: Transportation to Work-Based Learning Sites

Transportation wasnamed asa barrier and there arelimited fundsto support transportation
assome CTE programs, such as Maryland Fire and Rescue Institute (MFRI), require
independent transportation. For a student to participate in MFRI, the student needs to find
their own transportation and travel to a neighboring county. It is worth noting that MFR],
while KCPS offersit, hasvery low participation ratesand lack of transportation may be one of
theleading contributing factors. Students mentioned Welding as another program needing
transportation support. While itis no longer a CTE program offered through KCPS, one
student shared that it is offered at Chesapeake College, but KCPS does not provide
transportation for students to the campus.

There is also not any systemic support for transportation to off-site work-based learning or
student internships. There was also mention of the potential of additional off-site career
exploration opportunities but cost of transportation was named by the Career Counselor asa
barrier. The Career Counselor mentioned researching a van to alleviate transportation
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concernsas buses for handfuls of students were cost prohibitive. As mentioned on the KCPS
website, late buses are also available for students Monday through Thursday for any student
participating in extracurricular activities; however, thisdoes not explicitly address work-based
learning opportunities. Transportation to work-based learning sites remainsa hurdle as KCPS
reaches the Blueprint's goal.

External Challenge: Communication with Parents

Additionally, the Career Counselor uplifted communication to and from parents as a
challenge, noting that parents had little engagement in the career conversations occurring
with students. Counselors only noted passive and mass communication with parents, such as
videos or email blasts rather than tailored communications. Both career and school
counselorstold the CTE ERT they were actively trying to make information more accessible
for parents and exploring ways to keep a consistent stream of commmunication. There was
also a theme of communication challenges from the Central Office to the rest of the school
to include parents. Ultimately, the CTE ERT identified communication with parentsasa
hurdle KCPS is experiencing.

External Challenge: Tension of Competing MSDE Goals by Small LEAs

KCPS strives to meet all of the MSDE goalsand those outlined in the Blueprint, however,they
are struggling to prioritize all goals with the limited resources KCPS has available. In
particular, the CTE Lead Designee named the ongoing challenge of meeting both CTE
completer goals and Advanced Placement (AP) course completion goalsrelated to
MSDE/the Blueprint noting that both goals require a significant amount of dedicated
resourcesto accomplish them that KCPSsimply does not have. With CTE staff stretched thin
and teaching both corecontentand CTE classes, they have limited capacity to address both
focus areas goals related to CTE and AP completion. The trend in declining enrollment is
decreasing KCPS's budget on an annual basis, further limiting the available resources to
educatestudents. Thedeclining budgetisdirectly affecting staffing and limiting the ability to
address all Blueprint goals simultaneously. The sense from focus group participantsis that
the Blueprint doesnotaccommodate LEAsthat arethe size of Kent County, as prioritizing all
goals simultaneously is challenging for such a small LEA.

External Challenge: Limited High School Level Registered Apprenticeships

As of SY 2024-2025, KCPS had 7 Youth Apprenticeships (YAs) with 4 completers. The success
of establishing high school level Registered Apprenticeships (HSLRAS) is limited as there are
currently no HSLRAs available in Kent County. KCPS is experiencing less interest from the
student perspective than originally anticipated. In some cases, studentsdo not like the youth
apprenticeship experience and it has prevented KCPS from seeing a greater interest in
HSLRAs. This, coupled with the high expectations of the employers not matching student
expectations has led to challengesin increasing the number of HSLRAs across the LEA. CTE
ERT membersalso reported feedback from local employersthat they are concerned with the
expense of HSLRASs, suggesting that cost is also a reason why some employers are limiting
student opportunities. As mentioned in the LEA Brief, the RA program for one of the largest
local employers is too competitive for a student to enter the program directly. CTE ERT
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membersreported thattheregion isexperiencing layoffs, particularly manufacturing -related
employers.Thishas led tolocal and regional competition, further limiting opportunities for
HSLRAs. Finding HSLRAs in Kent County isan ongoing challenge for KCPS.
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POTENTIAL NEXT STEPS

Although the CTE ERT has presented its observations in this report, these observations and
Potential Next Steps are preliminary. The purposes of Phase 1 of the CTE ERT are to establish
a baselinefor progress toward Blueprint goals across Maryland and identify key challenges.
The Potential Next Stepsare areas thatthis LEA may look forimprovementin and something
the CTE ERT will lookat more closely as the CTE Committee transitionsinto Phase 2 in the SY
2026-2027. These Potential Next Stepsare not a directive, but opportunities of improvement
to explore. They are meant to be the beginning of a conversation that will continue into
Phase 2,and for thisreason, these Potential Next Steps do not comprehensively address the
challenges the CTE ERT notesin thisreport.

Continue to Center CTE Teacher Voices in Decision-making

Across other LEASs, a best practice isincorporating teacher voices into decision-making,
particularly CTE teacher voices, as they are the ones, outside of students, most directly
impacted by CTE decisions rolled out by the Central Office within the LEA. KCPS has proven
that they incorporate teacher voices into decision-making and the CTE ERT recommends
KCPS continue to center CTE teacher perspectives. This can help alleviate some of the
disconnects with communication from the Central Office, the scheduling and enrollment
challenges, and some of the workload hurdles as well. For example, scheduling challenges
may continue for a variety of reasons; however, it would be helpful to consider teacher voices
in brainstorming creative solutionstogether, while still considering the full scope of external
constraints. Teachers may have proposed an alternative and realistic solution to addressing
scheduling concerns that do not result in having two unrelated classes being taught
simultaneously. When teachers have more input in decision-making that impacts them, it is
possible that their overall buy-in for CTE increases, and likely that student experience is
better incorporated in decisions. Because teachers have a strong sense of students’' day-to-
day experience, their perspective is invaluable when it comes to decision-making. KCPS
leadership have faced nuanced challenges with budget, retention, and several other factors,
but continuing to incorporate teacher perspectives in more decision-making will benefit all
KCPS stakeholders.

Brainstorm Opportunity to Improve and Expand Use of Current Career Advising
Resources

KCPS already has many career-planning and advising resources it can build upon and further
align to better support its students and staff, such as existing software platforms and
professional development opportunities.”™ For example:

Develop Proficiency in Current Platforms: Enrollment concerns and scheduling
challenges were prominent themes that the CTE ERT observed. There were several
references to how current scheduling challenges hinder student success. While the
collaboration between the career counselors and school counselors should be

> In January 2026, the CTE Committee published the “Career Counseling Best Practices
Report”, which may be a useful resource for KCPS to review.
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applauded, there are likely opportunities to better align class selection choices to
career preferences and leverage developing proficiency in current platforms like
Naviance and Power School. Developing proficiency in these platforms may lead to
opportunities to improve scheduling and better align students’ career interests.
Fortunately, school counselors, the career counselor, and CTE leadership are keenly
aware of this challenge and are actively taking steps towards mitigating the
challenges. For example, school counselorsand the career counselors received Power
School training, and are already advancing towards leveraging its full capacity. It is
recommendedto expand learning opportunities for staff overall, with a special focus
on maximizing proficiency in both scheduling and career development software. By
further exploring how to integrate both Naviance and Power School, along with
overarching professional development, there is a greater likelihood that students
most interested in CTE classeswill be prioritized, that scheduling sequencing for CTE
classes can be more intentional and that teachers can avoid some of the other
expressed concerns. Knowing that KCPS staff time is limited, it should be noted that
MSDE recently collected the platforms being used for career counseling in February
2026. As there are multiple other LEAs using Naviance and Power School for career
counseling, it may be possible to inquire whether KCPS school counselors could join
another LEAs training program for this software. Allegany, Anne Arundel, Cecil,
Caroline, Dorchester, Garrett, Queen Anne's, Talbot, and Washington Counties all use
Naviance and Anne Arundel, Calvert, Caroline, Dorchester, Frederick, Garrett,
Somerset, and Talbot Counties all use PowerSchool as well.

Consider "Career Champions” Model: Adding additional staff is challenging due to
budget constraints, however the difficult workload of the career counselor can be
remedied by leveraging existing resources and deploying “Career Champions”. Similar
to what is offered in Montgomery County where Career Coaches also face high
caseloads of 1000+ students, the Career Coaches are assisted by 10 “Career
Champions” in each high school, who are existing staff who facilitate Career Coaching
workand integrate career advising intocore classesand programs, while they receive
a modest stipend for theirwork from the Local Workforce Development Board. KCPS
could consider choosing 5-10 teachers to operate as “Career Champions” and help
support KCPS's career advising, ideally alleviating and spreading out some of the
difficult workload.

Professional Development for Teachers and Staff on Career Planning and HSLRA
Benefits: By further offering professional development in career planning, all staff can
better understand and center a student’s career pathway and support them in their
learning journey. Even providing a centralized system with notes related to a
student’s career interest and academic history can help improve communication
across counselors and encourage greater alignment to a student’s goals. The
professional development may also explore ways for students to obtain IRCs before
12th grade (such as in Automotive) or avoiding students waiting over a year to enroll
in the subsequent CTE course. This professional development opportunity can also
supportexploration of the coreand flexmodel. The CTE Lead Designee explained that
professional development for teachers was more focused on core subjectsrather than
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CTE focus, so expanding professional development for teachers in their CTE subjects
is beneficial, as well. KCPS can also explore integrating career advising into core
classes to ensure a greater understanding and alignment of a student’s career
interests acrossthe school system, and longer-term, career advising can be integrated
throughout curriculum and counseling.

Professional Developmenton Careerand Technical Student Organizations: FAA is
offered at Kent County High School; however other CTSOs were not as apparent.
CTSOs offer increased opportunities for students to develop their technical skills,
leadership opportunities, and both career and academic preparedness. KCPS should
explore offering CTSOs as another area of opportunity and offer support and training
for teachers if interested in leading it. While CTE staff may feel stretched thin,
improving scheduling, providing them with professional development and ensuring
theyfeel heard and supported may increase the likelihood of a teacher willing to take
on leading a CTSO.

KCPS should consider enhancing opportunities for career advising and exploring
opportunities to integrate career advising more effectively across the curriculum.

Explore Regional Professional Learning Communities

Building off of the already strong relationships between Cecil County Public Schools and
Queen Anne’'s County Public Schools, KCPS can explore developing Professional Learning
Communities (PLCs) with neighboring counties, particularly for CTE teachersin similar
subject areas. KCPS teachersshared with the CTE ERT that their professional development is
targeted toward core contentareasand regional PLCs may be a useful alternative for KCPS's
CTE teachers to collaborate with peers. Thisisan opportunity where CTE teachers from
similar-size counties experiencing similar external constraints can learn from each other,
share strategies, analyze data, and set common goals to advance student outcomes. Since
peer subjectteachersare notreadily available in one’'s own LEA, thisis a great alternative for
teachersto improve their practice with input from peers with similar expertise and
experience. This can be done across the Eastern Shore and expand multiple subject areas.
Within the PLCs, there are opportunities to explore other regional modelsthat could support
students that are interested in visual arts and music pathways that KCPS does not currently
offer. The potential creation for an Upper Shore PLC should be explored because teachers
want more relevant opportunities to collaborate with their peers.

Consider Alternative Enrollment Models

Many of the challenges KCPS is encountering relates to the current CTE enrollment model,
suggesting that KCPS should consider alternative models that will better serve the student
population.When exploring alternative models, KCPS should explore if specific competition
or foundational knowledge prerequisites would best suit the students as well as the
alignment that CTE programs have against the students’ long term professional goals.
Support for special populationsshould also be considered. It is helpful to explore why special
populationsare not currentlyengagingin CTEand KCPS should collect additional data asto
why that isthe case. It is worth exploring a specific and formalized vetting process for CTE
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that helps address challenges due to unprepared or less interested students. It may also be
worth exploring what corequisites may look like in KCPS, as other LEA representatives have
noted corequisites provide real-time help for students who struggle connecting core content
areas to CTE curriculum. The alternative enrollment models can also put a greater emphasis
on career advising to mitigate some of the challenges related to students in classes outside
of their original career interests.

Consider Offering More Intentional Career Exploration Opportunities Early On

To mitigate some of the disconnect with student interest and expectations on CTE classes,
KCPS can explore offering a more robust Career Exploration Course freshman year. Right
now, most of the exposure comes from some middle school engagement, the CTE
“tour”/rotation day of all the CTE programs during freshman year, and a conversation with
the Career Counselor. Other countieson the Eastern Shore, such as Wicomico and Somerset
Counties, are offering a career exploration course allowing students to explore multiple CTE
pathway options before committing to one. Wicomico's A-TEX (Applied Technology
Exploration) program offers students hands-on classroom and laboratory experience in four
potential pathways over the course of a semester. The subsequent class provides an
additional deep dive into one program of study, developing foundational skillsand ultimately
leading into the selection of a Maryland Approved CTE Completer program’. This focus on
more intentionally exploring optionsin the 9th grade puts a greater emphasis on ensuring
onlythoseinterested in completingthe specific CTE program will be in the required courses.
This may potentially alleviate some of the challenges teachers are encountering with
engagement and students are facing dealing with peers disrupting the class due to lack of
interest. There are opportunitiesto consider more intentional and robust career exploration
opportunities.

Brainstorm Enhancements to LEA-Wide Grading Policy

As described above, the current grading policy is creating multiple challenges; therefore, it
would be helpful to brainstorm how different policies, particularly within CTE courses, may be
more aligned to employer expectations and better prepare studentsfor life after high school
graduation. KCPS can explore new grading policies that are better aligned to workforce
readiness and industry recommendations. Perhaps, it may be useful to collaborate with
Program Advisory Committees (PACs) to help determine what an effective grading policy
would look like that benefits all of KCPS's stakeholders.

Create Transition Plans and Guidance for Those in Work-Based Learning Opportunities

While this year is the first year that the work-release is being transformed into more of a
structured class, thisisan opportunity to refine and iterate the changes to ensure they are
meeting both the goalsofthe school and the students. The program is currently pass/fail, but
thereare opportunitiesto continue to look at learnings within Queen Anne's County, as well
as reflect upon thisyear's offerings to refine and adapt next year. That will likely also include

'® Mardela Middle and High School. ATEX/CTE. Wicomico County Public Schools.

https://sites.google.com/wcboe.org/mardelaschoolcounseling/scheduling/atexcte
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considering offeringa gradeto further align expectationsto the work place as “pass/fail” does
not necessarily translate directly into one's experience at a job site. These work-based
learning opportunitiesshould also integrate into the student’'slearning plans and be aligned
to post-secondary career planning goals, as well as be part of regular career advising. KCPS
should consider creating some sort of transition plan and guidance for work-based learning
opportunities.

Consider More Intentional Messaging to Parents/Guardians

Parents were also named as an undermessaged group and that most parent engagement
includesrobocalls, mass emails, or relying on students to pass on communication. Building
off of the recent messaging campaigns around CTE, thisis a prime opportunity to help
leverage the existing tools, such as Naviace, to include parents in more targeted
communication and help parents fully understand the depth and breadth of what CTE has to
offer. The CTE ERT has observed how effective more personalized communication can be,
especially when communicating with students and their families. In addition, intentional
marketing around HSLRAs can help communicate the importance of these opportunities
and also spread the word amongst parents who can also serve as potential employers. More
intentional engagement and communication with parentsis a recommendation for KCPS
going forward.

Further Explore Industry Engagement and Work-Based Learning Opportunities:

Building off of the great success of the recent marketing push and messaging across the
school isan opportunity for continued external engagement and more targeted
communication. The great turnout of the college and career fair provides an opportunity for
follow-up and intentional engagement for partnerships. As the principal shared, thereisa
plan for outreach going forwardand the LEA has the opportunity to capitalize on the follow-
up to include offering potential employment opportunities, curriculum reviews, or
sponsorship, beyond just career exposure. As the principal uplifted, thisisan opportunity to
further leverage the Upper Shore Workforce Investment Board to support ongoing
partnership and engagement. As mentioned in the pre-visit orientation, industry experts
noted the need for multilingual employees in the CNA/GNA positions, so industry voices can
also assist in identifying opportunities to support special populations of students as well,
particularly areas of opportunity for multilingual learners. The strong community
connections and legacies can also help support longer-term solutions to the workload and
budget challengesas corporate sponsorship or volunteer opportunities to offset some of the
financial and capacity burdens such as transportation costs. There are opportunities to
further engage industry in the future as KCPS has established a great deal of community
interest, asis evident in KCHS's college and career fair.

Continue to Increase Both IRC Attainment and Career Readiness

Kent County already has strong IRC attainment rates; however, they should continue to
explore how to improve IRC attainment rates for the programs that have lower attainment
rates, such as Prostart through Food and Beverage Management. The CTE ERT
acknowledges that the fundamental challenge is that CTE teachers have long been
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prioritizing workforce readiness, but now they are being told to prioritize IRCs and those are
not always in alignment. The CTE Committee is confident MSDE's new CTE programs of
study ready for implementation by SY 2027-2028 will help alleviate this challenge. In the
meantime, KCPS can analyze best practices to replicate when reviewing why other
programs, such as Automotive Service Excellence (Automotive Technologies) or NCCER Core
plus Level | (Carpentry), have such high attainment rates. The IRC attainment rates and
process should also be revisited to account for the CTE IRC Policy, which will begin
implementation SY 2026-2027. In collaboration with MSDE, KCPS can also explore how AP
Studio Art Class can support IRC rates and student career goals, even though itis outside of a
current CTE pathway. Furthermore, there isan opportunity to look to industry and local
employers to ensure students are effectively being prepared for the workforce rather than
just preparing to pass an IRC exam. During the focus groups, CTE Teachers also noted the
importance of the Program Advisory Committees (PACs). One teacher expressed the
appreciation of the PAC dinners at Chesapeake College being helpful in providing industry
connection. KCPS has established connections with industry partners and can also look to
their PACs to collaborate on how to ensure students are prepared for the workforce. IRC
attainment and Career Readiness can both be increased in parallel in upcoming years
through a variety of strategies.

Continue to Build Excitement Around CTE

Student interest and behavior were noted as challenges that may arise in CTE classes, so
KCPS should explore ways to foster excitement around learning and CTE. Building
excitementaround CTE and continuing to improve CTE marketing may help mitigate some
of the difficulties KCPS is encountering. In multiple conversations, especially with students,
therewas a fondnessfor agoatthat previously lived on school premises. The goat was part of
their CASE program and challenges on the weekend compromised the goat's safety. The
goatwas intentionally rehomed. The LEA should consider how to reoffer something like “Billy
the goat” as the goat was something that became part of the school’s identity and provided
additional hands-on learning opportunities for students. Something like the goat helped
provide a level of excitement and identity for CTE programs, which can be challenging to
createin a comprehensive high school. While the goat itself does not necessarily need to be
returned, something offering a similar level of excitement could support ongoing CTE
engagement efforts, support better identifying student career interest and support the
implementation of the CTE strategic plan at KCPS.

Local Workforce Development Board (LWDB)

LEA CTE connection to the LWDB is critical in ensuring progress toward achieving the
Blueprint’s 45% goal. The CTE ERT suggests further exploring how the Upper Shore
Workforce Investment Board (USWIB) can provide potential work experience sites and
partnerships in addition to other resources within the community. In addition to Kent
County, USWIB serves Caroline, Dorchester, Queen Anne'’s, and Talbot Counties, which can
potentially lead to some inter-county collaboration.
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Explore Technical Assistance with MSDE, the Maryland Department of Labor (MD
Labor), and the CTE Committee in Meeting the Blueprint’s 45% Goal.

In order to achieve the Blueprint's 45% goal with more than just IRCs, establishing and
expanding RAs should be one of KCPS's priorities. KCPS should explore closer collaboration
with MD Labor’'s Apprenticeship Navigators on what opportunities are available for high
school studentsin the county. KCPS should work with MD Labor's Apprenticeship Navigators
to ensure employers understand scheduling options for students, as well as accessing
available incentives such as grants and tax credits."”

e Examples of Best Practices:

o Several LEAs employinternsand youth apprenticesand may consider working
with MD Labor to become Registered Apprenticeship sponsorsin order to
convert these WBL opportunities to high school level Registered
Apprenticeships.

o Washington County Public Schools, which was a pilot district for setting up
youth apprenticeship programs, putson a career fair with over 1,000 attendees
who get to see students’ work from their CTSOs, from classwork, and from
their youth apprenticeship.

o Somerset County Public Schools approved a new policy to allow students to
leave school early foran apprenticeship or employment: “Co-Operative Work”
is for students who have time in their schedule to be employed at any part-
time employer and “Directive Work" is for students who finished their CTE
programs and are working in a related field.

At the time of the visit, KCPS's IRC completion rate of 45% is laudable and one of the highest
among CTE ERT visits to date; however, it should be noted that all LEAS' true IRC attainment
rate was difficult to quantify given itisbased on a prior approved IRC list. Nevertheless, KCPS
can seek technical assistance from MSDE and similar LEAs in strategiesto further expand IRC
attainment.

e Examples of Best Practices:

o Dorchester County Public Schools conducts annual audits to evaluate which
programs to expand, sunset, or start, which has created a responsive system
that adapts to evolving students’ needs and interests and industry trends.

o Somerset County Public Schools had postersin the hallways of the CTE Center
identifying IRCstied to various programs and the IRCs’ benefitsin theindustry.

o Worcester County Public Schools administrators conduct a thorough data
analysis of Labor Market Information before the start of the school year with all
theadministrators, staff, and teachersso they can analyze what jobs, skills,and
IRCs are in-demand regionally.

The CTE Committee recognizes that policies defining the 45% goal were not issued until
December 2024, and this CTE ERT visit took place in October 2025, so all of those
implementing this work and the partnerships required are still in the early stages of

7 Maryland Department of Labor. (2026). Current solicitations. https://tinyurl.com/b95w6exy
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development. Exploring technical assistance with MSDE, MD Labor, and the CTE Committee
will prove to be a useful addition to meeting the 45% goal.
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Conclusion

This Phase | visit to Kent County Public Schools (KCPS) was conducted to assess progress in
strengthening CTE program quality, alignment to labor market demand, student access and
equity, and Blueprint implementation of state policy priorities. The visit provided an
opportunity to engage with leadership, educators, students, and partners to better
understand current practices, celebrate successes, and identify areas for continued growth.
The CTE Committee appreciates the transparency, preparation, and collaboration
demonstrated throughout the visit process.

The CTE Committee commends KCPS for its clear commitment to advancing high-quality
CTE programs and for the strengths observed during the visit. At the same time, the CTE
Committeerecognizesthat challengesremain. Some of these reflect broader external factors
- including evolving policy requirements, workforce dynamics, resource constraints, data
system transitions, and shifting student needs - that influence local implementation.
Continued focus on strategic alignment, program quality, and equitable student outcomes
will be essential as the system moves forward.

Asimplementation of CTE ERT Phase 2 is currently paused, the CTE Committee will be taking
insights from Phase 1visits to inform a longer-term strategy for the CTE ERT program. The
CTE Committee will be working closely with the AIB, MSDE, and relevant stakeholders to
make an informed recommendation regarding the structure and timelinesfor resuming CTE
ERT visits in future school years.

We look forward to continued partnership as KCPS advances thisimportant work and we
encourage KCPS to reach out to CTE Committee staff for any questions or technical
assistance.
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Appendix A | LEA Data Brief

LOCAL EDUCATION AGENCY (LEA) BRIEF
CTE Expert Review Team Visit

Kent County Public Schools

Tom Porter, Supervisor of CTE

Comprehensive high schools with cte - Kent County High School

LEA CTE Center(s) - n/a

CTE ERT visit: 10/08/25 to Kent County High School
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LEA CTE ENROLLMENT, PARTICIPATION and COMPLETION RATES

Kent CHS

51

SY 2025-2026

Total Enrollment
(# of all HS students)

Total Enrollment
(# of all graduating students)

CTE Participation Rate™
(% of all graduating students)

CTE Concentration Rate'™
(% of all graduating students)

CTE Completers Rate®
(% of all graduating students)

IRC Completion Rate?
(% of all graduating students)

Work-Based Learning Participants®
23

(# of all graduating students)

Dual Enrollment Participants
(# of all graduating students)

Dual Enrollment Completers®
(# of all graduating students)

Apprenticeship Participants
(# of all HS students)

Apprenticeship Participants
(# of all graduating students)

Apprenticeship Completers
(# of graduating students)

Progress Towards 45% Goal?®

Kent CPS

5N

123

88.6%

77.2%

71.5%

45.5%

39

32

30

RA: O
YA: 7

RA: O
YA: 6

RA: O
YA: 4

45.5%

123

88.6%

77.2%

71.5%

45.5%

39

32

30

RA: O
YA: 7

RA: O
YA: 6

RA: O
YA: 4

45.5%

'8 CTE Participantsare studentscompleting not lessthan onecreditin a MSDE-approved CTE

program of study.

9 CTE Concentratorsare studentswho have completed at least two courses and are enrolled
in a third course in a single MSDE-approved CTE program of study.
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LEA CTE OFFERINGS

CTE Program Enroliment

Program Name Total Enroliment Overenrolled or Number of Students
Underenrolled? on Waitlist

Teacher Academy of | 44 NA NA

Maryland

PLTW Engineering 62 NA NA

IT Computer Science | 37 Underenrolled NA

Academy of Health 50 NA NA

Professions

Food and Beverage 46 NA NA

Management

Agricultural Sciences | 30 NA NA

(CASE)

Automotive 53 Overenrolled NA

Technologies

20 CTE Completersare studentswho meet all requirementsin a state-approved CTE program
of study, typically three or four courses.

2 Defined as the percentage of all graduating students who have earned an IRC (as defined
by the CTE Committee)

22 Participation is defined as the number of all high school students or all graduating
students who have participated in the high school portion of a registered apprenticeship

(RA) or an AMP youth apprenticeship (YA). Completion is defined as the number of all
graduating students who have completed the high school level of a Registered
Apprenticeship (RA) or have completed both an AMP youth apprenticeship (YA) and an IRC
(YA completers who don't earn an IRC will not count towards 45% goal).

2 Work-based learning includes internships, job shadowing, and other job-based
experiences.

24 Participation is defined as the number of all graduating students participating in dual
enrollment (does not count towards the 45% goal unless they earn an IRC).

25 Dual enrollment completersis defined as the number of all graduating students who
earned college credit through dual enrollment.

26 This metric is calculated by adding together the Apprenticeship Completion Rate (RA
completers plus YA completers who also earn an IRC) and the IRC Completion Rate (based
on draft guidance from the CTE Committee), divided by the total number of graduating
students.
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Construction Trades | 29 NA NA
Carpentry

FM Broadcasting 46 NA NA
MD Fire Rescue 0 Underenrolled NA
Institute

Apprenticeship 4 Underenrolled NA
Maryland

Progress Towards the 45% Goal:

What progress are you projecting towards the 45% goal for your district in the 2025-

2026 SY?

By SY 2026-20277

By SY 2030-20317?
KCPS has met the 45% goal and expects to exceed it in SY 2025-2026. Three
programs (Computer Science, Engineering, and CASE) will offer IRCs for the
first time in Spring 2026.

What are your plans for expanding Registered Apprenticeships in your LEA?
KCPS has engaged with the three businesses who have registered
apprenticeships (Dixon Valve, Bramble Construction, and Pinder Electrical).
Bramble and Pinder would not register for youth apprenticeship and have
never held an apprentice through their registered apprenticeship program.
Dixon Valve shared that their registered apprenticeship program is so
competitive that it would not be realistic for a high school graduate to enter it.
However, we do have a youth apprentice at Dixon Valve.

Program Plans for Future

Are there any new programs you plan on adding to your current programming
within the next 2 school years?

Why are you adding/not adding the program(s)?
We are not planning to add any programs due to declining enrollment and
rising costs.

Are there any current programs you plan on expanding upon within the next 2
school years?

Why are you expanding upon the program(s)?
We are seeking to expand our IT Computer Science program. This program
was approved by MSDE for the 2025-2026 school year.

Are there any programs you are taking away within the next 2 school years?
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Why are you taking away the program(s)?
Any decisions to take away programs will be based on budgetary constraints
resulting from declining enrollment and rising costs. KCPS does not plan to
eliminate any programs due to lack of student interest or misalignment with
industry demands.

Enrollment Practices

How do students enroll in programs?
Students begin learning about CTE programs as early as elementary school. In
9th grade, students visit CTE classrooms and meet with the career counselor
to select their three priorities for CTE programs. 9th graders complete course
selection through an online form in the spring and then meet individually
with their counselor to enroll in their selected CTE program, if the master
schedule permits.

Are all CTE programs offered to all students?
Yes.

Can a student participate in a CTE program at another school?
With the exception of MD Fire Rescue Institute in Centerville and programs at
Chesapeake College, students are only permitted to participate in CTE
programs at Kent County High School.

Program Design

What are some best practices from CTE in your LEA that you think are worth sharing
with other CTE programs across the state?
KCPS permits all 8th and 9th grade students to tour CTE classrooms as part of
their commitment to increasing student awareness of CTE pathways.
KCPS has had success supporting students in completing multiple CTE
pathways. This is due to the comprehensive nature of Kent County Public
Schools. This also allows students to test out a CTE in 10th grade prior to
committing to the pathway.
KCPS also expands student opportunities by having select CTE teachers teach
electives such as welding, fine woodworking, and natural resources and
ecology. These courses are electives and are not a part of the core CTE
pathway.

LEA Support for Schools

What challenges are you facing as the LEA is reaching towards the 45% goal?
KCPS has reached the 45% goal.

How is CTE financial support structured within the LEA?
KCPS is in its second year of receiving $250,000 annually through the Perkins
V grant. Each CTE program is also funded locally. Several programs (Food and
Beverage Management, Construction, Ag. Science, and FM Broadcasting)
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have in-house accounts which accrue funds through sales and services. The
FM Broadcasting program operates as a school-based enterprise. Our CTE
Maintenance of Effort for FY25 is $1,280,132.28, reflecting an increase of
$129,954.21 from FY24.

How is CTE staffing structured within the LEA?
All 9 CTE teachers are employees of KCPS and are supervised by the Principal
of Kent County High School. There is one career counselor who is supervised
by the Supervisor of Accountability and Career and Technical Education.

LEA Teachers

What are the requirements to be an instructor in this LEA?
The requirements vary depending on the position. For example, our Health
Professions instructor is required to have an RN license. Generally, CTE
instructors are required to have a Maryland teaching certification and/or an
identified number of years experience in the industry they are teaching.

How are teachers recruited in this LEA?
KCPS utilizes traditional recruitment methods including online postings, job
fairs, and word of mouth solicitations. Over a 5 year period, KCPS has had to
hire three CTE instructors, one for PLTW Engineering, one for Health
Professions (CNA/GNA), and one for Teacher Academy of Maryland. KCPS
hired internally for Engineering and Teacher Academy, and the spouse of a
current employer was hired for Health Professions.

How are teachers retained in this LEA?
KCPS invested heavily in teacher retention through the MD Leads grant and
has continued some of those strategies through the Teacher Collaborative
Grant. These strategies include mentoring, sponsored attendance at
educational conferences, and stipends for professional development and
curriculum writing. KCPS also incentivizes pursuit of the NBC, and 2/9 CTE
teachers is currently pursuing NBC.

What difficulties do you face with recruitment and retention?
KCPS has experienced its highest levels of high school teacher retention
among teachers in the CTE department. Over the past five years, KCPS has
seen three teachers leave their positions, one to become our career counselor,
one to become our ESOL teacher, and another due to retirement.

Overview of CTE Programs

Insert information on the CTE programs offered in your LEA, or attach a brochure or
website link:

KCPS CTE Website
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LEA HIGH SCHOOL STUDENT DEMOGRAPHICS

2024-2025 SY Kent CPS

District Student Demographics 278238 5N
% Asian 7% n/a

% American Indian / Alaska Native <1% n/a
% African American 33% 25%

% Hispanic 23% 13%

% Native Hawaiian / Other Pacific

Islander <1% n/a

% Two or More Races 5% 7%
% White 32% 55%

% Students with Disabilities 1% 13%

# of Multi-Lingual Learners 1% 7%
% Free and Reduced Meals (FARMS) 49% 68%
Instructional Staff Per 1,000 Pupils 70.8 935

LEA TEACHER DEMOGRAPHICS

2024-2025% Kent CPS

District Teacher Demographics 63,736 158
% Asian 0.20% 0.6%

% American Indian / Alaska Native 4.80% 0%

% African American 21.40% 8.9%

% Hispanic 4.90% 1.3%

% Native Hawaiian / Other Pacific Islander 0.50% 0%
% Two or More Races 1.70% 0.6%
% White 66.60% 88.6%

27 This is the most recent information according to The Maryland Report Card
reportcard.msde.maryland.gov/

28 |f KCPS has more updated Teacher Demographic data they can share with the CTE
Committee staff, that would be great

22 This is the most recent information according to the Educator Dashboard
marylandpublicschools.org/about/Pages/DEE/educator-dashboard.aspx
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% Female 76.80% 79%

% Male 23.10% 21%
Average Length of Service (Years) 125 Years 10.6 years
New Hires (#) 5317 18
Teacher Retention Rates (%) 90.60% 81.1%
National Board Certified Teachers 2,279 0

COMMUNITY CONTEXT
Nearby Universities & Community Colleges

e Chesapeake College
¢ Washington College

Economic Profile

Kent County, founded in 1642, sits directly east of Baltimore and the Chesapeake
Bay, with Washington DC 50 miles to the southwest and Philadelphia 60 miles to
the northeast. The county is located within 90 minutes of three international airports
and three major seaports. Route 301 links Maryland to Delaware, thus making Kent
County a prime location for warehouse and distribution operations and commercial
transportation. The county’s private sector industries generate nearly a billion in
gross regional product in 2022.

With its diverse business landscape, affordable land, and low cost of living, itis a
great place for businesses and new residents. Kent County is one of only five
counties in Maryland with no personal property tax. Investing in its open-access fiber
broadband availability, encourages the growth of diverse businesses such as
datacenters, call centers, cyber security, telemedicine, training, and education
centers. The Chestertown Business Campus, a premier economic development
project, offers opportunities to attract new and expanding businesses in the region.

Kent County is ideal for emerging technologies including environmental,
aquaculture, and agriculture businesses, with over 134,000 acres of farmland, 265
miles of tidal shoreline, and proximity to federal labs and research centers. For more
information, visit www.kentcounty.com/business”

Full profile
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Educational Attainment

Source: 2023 United States Census.

Label: Age By Educational
Attainment

Estimate Total

Estimate %

higher

Population 18 to 24 years 2,318 (X)
Less than high school 183 7.9%
graduate
High school graduate 686 29.6%
(includes equivalency)

Some college or associate's | 1,291 55.7%
degree
Bachelor's degree or higher | 158 6.8%

Population 25 years and over 13,934 (X)
Less than 9th grade 325 2.3%
9th to 12th grade, no 817 5.9%
diploma
High school graduate 4,558 32.7%
(includes equivalency)

Some college, no degree 2,073 14.9%
Associate's degree 877 6.3%
Bachelor'sdegree 2,770 19.9%
Graduate or professional 2,514 18.0%
degree

High school graduate or 12,792 91.8%
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Bachelor's degree or higher | 5,284 37.9%
Population 25 to 34 years 1,988 (X)
High school graduate or 1,886 94.9%
higher
Bachelor'sdegree or higher | 788 39.6%
Population 35 to 44 years 1,725 (X)
High school graduate or 1,628 94.4%
higher
Bachelor's degree or higher | 709 41.1%
Population 45 to 64 years 5,043 (X)
High school graduate or 4,620 91.6%
higher
Bachelor's degree or higher | 1,605 31.8%
Population 65 years and over 5178 (X)
High school graduate or 4,658 90.0%
higher
Bachelor's degree or higher | 2,182 42.1%
Leading Business Groups*
Company Industry Size Category
Angelica Nurseries Inc Administrative and 250-499
Support and Waste
Management and
Remediation Services
Dixxon Specialty Products Wholesale Trade 100-249
Dixon Valve and Coupling Manufacturing 250-499

CTE Expert Review Team Post-Visit Report | Kent County Public Schools | SY 2025-2026




Company LLC

Echo Hill Camp Accommodation and 100-249
Food Services

Gillespie Precast LLC Wholesale Trade 100-249

Heron Point Health Careand Social | 100-249
Assistance

La Motte Manufacturing 100-249

Redner's Warehouse Markets Retail Trade 100-249

University-Maryland Shore Health Careand Social | 250-499

Regional Health Medical Center | Assistance

USA Fulfillment Inc. Wholesale Trade 100-249

*data in his table comes from the Maryland Department of Labor, Division of Workforce

Development and Adult Learning
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Appendix B | School Visit Agenda

LEA Visit Agenda

Kent County Public Schools

Visit Date: 10/08/2025

Time: 8am - 3:15pm

School

Location: Kent County High

25301 Lambs Meadow Road
Butlertown, MD. 21678

Arrival Time: 8am

’Team 1 Activity

Team 2 Activity

(Tour leaders: T.J., FM
Broadcast, AND M.S,, Ag.
Science)

7:50-8:20am |Meet and Greet (Media 7:50-8:20am Meet and Greet (Media Center)
Center)

3:25-9:15am Student Focus Group 1 8:25-9:15am Teacher Focus Group 1 (Media
(Room #702) Center)

9:20-10:15am |School Tour & Discussion 9:20-10:15am School Counselor Focus Group

Group (Media Center)

10:15-10:30am

Break (Room 702)

10:15-10:30am

Break (Media Center)

10:30 - LEA/School Leader Focus 10:30 - 11:30am [School Tour and Discussion

11:30am Group (Room #702) (Tour leaders: T.J., FM Broadcast
AND M.S,, Ag. Science)

11:30 - Lunch Whole Group Tour 11:30-1215pm |Lunch Whole Group Tour

12:15pm Debrief (Media Center) Debrief (Media Center)
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Gathering (Media Center)

12:15-1:15pm Career Counselor Focus 12:15-1:15pm Student Focus Group 2 (Media
Group (Room 702) Center)

1:15-2:15pm Teacher Focus Group 2 1:15-2:15pm Student Focus Group 3 (Media
Room #702 Center)

2:15-2:30pm  |Break 2:15-2:30pm Break

2:30-3:15 pm  |End of Day Debrief & 2:30-3:15 pm End of Day Debrief & Gathering

(Media Center)

Facilitator/Recorder John Strickland

Notes/Time

Facilitator/Recorder Shamara Bownes

Edrees Nawabi

‘ Notes/Time

Christine Lynch
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Appendix C | Focus Group Protocol and Interview Questions

Focus Group Best Practices

To be read by CTE ERT before focus group or during Orientation

e Stay Focused. Focus groups are conversations with a purpose; remind both the CTE
ERT and focus group participants what our purpose is. The CTE ERT is not here to
provide our perspective, any solutions, assessments, or inform the LEA. Our role here
is to make observationsand collect our observationsinto areportidentifying the state
of CTE in Maryland and common challenges we can provide Technical Assistance for.

e Ask Questionsand Be Curious. Focus groups run best when the CTE ERT focuses on
asking questions and actively listening. If you need to, ask participants to repeat
themselves. Ask follow-up questions. Be curious.

o Keep Trackof Time. Timefliesby inthefocusgroups, so the facilitator needs to have a
ten-minute warning so both the CTE ERT and the participants know time is starting
to run out. If the facilitator hasn't yet, move to the “Important Questions” with at least
ten minutes left.

e Speak Up.The CTE ERT records focus groups (except students), but the range on the
recorderisn’'t great, so we need folksto speak up. If there are announcements or bells
going over the intercom, pause because the recorder and our transcription service
won't be able to differentiate.

e Cut Any Cross-Talk. The CTE ERT should not be having conversations with each other
during the focus group. It's not only disrespectful to focus group participants, but it
also disrupts our transcription services.

e Create a Safer Space. Brief introductions and some light humor at the beginning of
the focus group can ease participants to provide more authentic and honest
reflections.

e Be Mindful of Non-Verbal Cues. So much is said before speaking, so please be
intentional with non-verbal cues that may distract participants or make participants
uncomfortable.

e Summarize and Validate Participants. We are here to observe and listen, so
remember to validate participants’ perspective with an accurate summary of what a
few participants say.

e Convey Appreciation. Focus group participants take time out of their busy day to
provide their perspective. Don't forget to thank them for their participation and
explain how it will help improve CTE across the State.

Focus Group Reminders

To be used by team facilitator for focus group participants before starting

e We're here on behalf of the CTE Committee, committed to improving CTE programs
in line with Maryland's goals outlined in the Blueprint.

e Ourteam represents a variety of different perspectives. Our members here today are
teachers, administrators, school leaders, researchers, employers, local workforce board
members, and CTE Committee staff and board members.
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Our purpose in thisvisit isto try to understand what isin place now in your LEA,
including plans for expanding or strengthening existing programs and current
challenges. We also want to identify any strong practices in place that we might be
able to highlight statewide. These visits will also inform the CTE Committee’s
development of the statewide CTE framework.

We are not here to “assess” or grade CTE programming or CTE teachersin schools or
LEAs. We are here to observe, not judge.

After the visit, CTE Committee staff will draft a LEA report summarizing what we saw
and heard, including our understanding of the LEA's CTE strategy, current strengths
and challenges, and suggestions to help the LEA reach its goals.

We look forward to hearing about your experiences and your thoughts on what's
working and where we can support CTE here in your LEA.

We would liketo record thissession (except student groups) to capture your thoughts
accurately—does that work for you all? To be clear, this recording is only for note-
taking purposes; we ensure confidentiality meaning no names will be cited in our
reports.

Your contributionstoday will help usimprove CTE programs both here and statewide.
Any questions before we start?

Questions for CTE Teachers

Instructions for focus group lead: Please start by asking everyone to introduce themselves
with thefirst question. Sincethere are a lot of questions to get through, ask for a few people,
not everyone, to answer each of the following questions, asking for different perspectives as
needed. Be sure to save at least ten minutes to ask “Important Questions”.

Priority Questions:

1.

2.

What program do you teach in and how long have you been in your role? What s
your background in this area?

For newer teachers, what wasyour recruitment like? What were important factors for
your decision to work here?

For senior teachers, what factors influence your decision to stay here?

Do you have contact with employersin your industry? If so, what partnerships have
been most beneficial for students?

Where do studentsfrom your program go after graduating (i.e, further training, work,
college, etc.)?

What support do you and/or the school provide to help CTE students develop post-
graduation plans? Areyour studentsgetting timewith a Career Coach as part of that
support?

How do you measure the effectiveness of your CTE program, and what data or
feedback informs changes or improvements?

If you could redesign your subject’'s program of study, what would you change?
What professional learning opportunities are available for you?

Important Questions to Ask with At Least 5 Minutes Left:

1.

From your perspective, what are the strengths of your school's CTE programs?
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2. What do you need as a CTE teacher that you feel you may not be getting?
3. What do you see as the key CTE challenges facing your school now?

Additional Questions:

1. How do you collaborate with your colleagues (CTE and academic teachers)? How do
you collaborate with other colleagues within this LEA?

2. Do any of your programs have school-based businesses that serve the school
community and/or local clients?

3. Doyouthinkthe certification requirements for CTE teachers are well-aligned to what
is needed to teach in the area you teach in?

4. What CTSOs (Career and Technical Student Organizations) do you all participate in?
What clubs/programs/sports do you all participate in? Can you speak to those and
how they help students?

5. What do you see as the biggest hurdles in expanding CTE at your school?

Questions for CTE Students

Instructions for focus group lead: Please start by asking everyone to introduce themselves
with thefirst question. Sincethereare a lot of questions to get through, ask for a few people,
not everyone, to answer each of the following questions, asking for different perspectives as
needed. Be sure to save at least ten minutes to ask “Important Questions”.

Priority Questions:

1. What year are you, what program are you enrolled in, and why did you choose the
programyou'rein?

2. Howdidyoulearnaboutthe programyouareenrolledin now? What was the process
of getting enrolled into the program?

3. How hasyour experience in the classroom been for your CTE classes? How is it
different from your other classes?

4. Have you had any work experience as part of your program?

5. Ifyou have a different home school, how do you get to your CTE program and / or to
your job (if applicable)?

6. Will you graduate with any certifications/credentials or college credits?

7. Whatisyour plan post-graduation, and how did you develop it? Did you work with a
career coach or career counselor to help with this plan?

8. How much do you know about careers in your industry (salary, training paths)? How
did you get this information?

Important Questions to Ask with At Least 5 Minutes Left:
1. What would you say is the best thing about your program? What are some of your
CTE program’s strengths?
2. Ifyoucould change anything in your program, what would it be? What challenges
have you faced in your CTE program?
3. Looking backonwhen youfirstenrolled in your CTE program, what advice would you
give to students who are currently considering CTE as an option?

CTE Expert Review Team Post-Visit Report | Kent County Public Schools | SY 2025-2026



Additional Questions:

1.

2.

Are there any CTE programs you think the school/LEA should offer that it does not
now?

Have you participated in any competitions or extracurricular activities related to your
CTE program? If so, what was your experience like?

How well do you feel your CTE program is preparing you for the workforce or further
education in your chosen field?

How do your family and friends perceive your enrollmentin a CTE program, and has
their perception changed since you started?

How does your school promote CTE programs to students, and what improvements
would you suggest to increase awareness and interest?

Questions for Career Counselors/Coaches

Instructions for focus group lead: Please start by asking everyone to introduce themselves
with thefirst question. Sincethere are a lot of questions to get through, ask for a few people,
not everyone, to answer each of the following questions, asking for different perspectives as
needed. Be sure to save at least ten minutes to ask “Important Questions.”

Priority Questions:

1.

How long have you been in your role? What is your background in thisrole? What is
your title? Career Coach? Career Counselor? Something else?

How is career counseling organized at your school, and in this district? How do
professional school counselors and career coaches work together in your district?

Is there a work-based learning coordinator and if so what is their scope of work and
how do they interact with career counselors/coaches?

How does the career counseling staff stay up-to-date with CTE programming and
workforce trendsin the LEA and the state?

How are students introduced to and informed of CTE programs? Who leads this
introduction? How are parents informed about CTE offerings?

How are studentswho changetheir minds about a program/career path supported?
What opportunities are there for career exploration/education in middle school? In
high school?

How are CTE students supported in planning for post-CCR pathways?

How are CTE students supported in making post-graduation plans?

Important Questions to Ask with At Least 5 Minutes Left:

1.

2.

What do you see as the strengths of career coaching/career counseling in this
school/district? What is going well? What are you celebrating?

What do you see as the challenges of career coaching/career counseling in this
school/district? What has been a challenge?

Additional Questions:

1.

Do you track post-graduation outcomes, such as enrolling in further education
/training or entering the workforce?
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5.

In what ways does the school involve parents and the community in the CTE
program?

How doyou thinkthe CTE guidance could beimproved? Isfeedback on guidance and
support collected from students?

Are thereissues with students being able to access CTE programs? If so, what are the
reasons and what are current strategies to address access issues from your
perspective?

What do you see as the biggest hurdles in expanding CTE at this LEA?

Questions for School/LEA Leadership

Instructionsfor focus group lead: Focus groups with School/LEA Leadership are rare since we
receive most of this information through the Brief and Orientation. Please start by asking
everyoneto introduce themselveswith the first question. Sincethere are a lot of questions to
get through, ask for a few people, not everyone, to answer each of the following gquestions,
asking for different perspectives as needed. Be sure to save at least ten minutes to ask
“Important Questions”.

Priority Questions:

1.

2.

How long have you been in your role? What isyour background in CTE?

From your perspective, what arethe strengths of your LEA/school's CTE program, and
what have you made the most progress on recently?

Can you give us an overview of the structure of CTE programs in your school / LEA? If
not addressed, ask about: Dual enrollment, WBL, Range of programs, Application
process, Transportation

Is there capacity for all interested students to participate in CTE programs? Are there
any barriers to enrollment?

Forthose studentswho are not ableto enroll and stay on a waitlist, what'sthe process
for those students? What happens if they don't get off the waitlist?

How does the LEA/district update CTE programs? What are some current plans you
have foradding new programs, expanding existing programs or eliminating current
programs?

What are your district's strategies for increasing CTE enrollment and WBL
opportunities, particularly apprenticeships?

Important Questions to Ask with At Least 5 Minutes Left:

1.

2.
3.

From your perspective, what arethe strengths of your LEA/school's CTE program, and
what have you made the most progress on recently?

What do you see as the key challenges facing your LEA/school now in CTE?

Where would you like the LEA to be in five yearsin regards to CTE?

Additional Questions:

1.

2.

Are any CTE teachersearning National Board Certification? If so, have they been able
to move into differentiated roles?
How do you collaborate with local business and industry and community colleges?
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Do you have sufficient teachers for current programs? If not, what are the issues in
recruiting them?

What measures are in place to assess the long-term impact of CTE programs on
students' career trajectories and contributions to the local economy?

Do certain programs have higher completion rates than others?

Are there clear pathways from current CTE programsto community college certificate
and degree programs?

What strategies are employed to raise awareness and improve perceptions of CTE
programs among students, parents, and the broader community?

In your opinion, how well doesthe programming at your school align with key (high-
growth, high-wage) industries in your community and statewide?
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Appendix D | Glossary and Acronym Guide

Accountability and

Implementation Board AlB
American Job Center AJC
Bachelor of Arts BA
Blueprint for .
Maryland's Future iRl dals
Blueprint's 45% Goal 45% Goal

An independent unit of Maryland State
government created by the Blueprint for
Maryland’s Future law to ensure successful
implementation of the Blueprint over the multi-
year implementation period and achievement of
the Blueprint's intended outcomes.

One-stop centerswhere job seekersand employers
access coordinated workforce services (also
sometimes called One-Stops). Every local workforce
area has at least one.

University degree that focuses on liberal arts,
humanities, social sciences, languages and culture,
and fine arts.

A set of policies and dedicated funding that is
intended to transform Maryland’s early childhood,
elementary, and secondary education system to
the levels of high-performing systems around the
world. The Blueprint became law in 2021 with a 10-
year plan to create a world-class public school
system by transforming early childhood, K-12, and
career readiness, focusing on five key pillars:
expanding universal Pre-K; developing high-quality
teachers; creating career pathways, including CTE;
increasing resources for struggling
schools/students; and strong
governance/accountability for equity and
excellence. The Blueprint aims to ensure every
student, regardless of background, achieves
college and career readiness through increased
funding and systemic changes.

The Blueprint for Maryland's Future set a goal that
by the 2030-2031 School Year, 45% of high school
graduates will have completed the high school
level of a Registered Apprenticeship or another
industry-recognized credential (Md. Ed. Code §21-
204). The joint CTE Vision, approved in 2025,
updated thisgoal to specify that the goal would be
out of CCR graduating students. This metric is
calculated by adding together the high school level
of a Registered Apprenticeship completion and the

CTE Expert Review Team Post-Visit Report | Kent County Public Schools | SY 2025-2026



IRC attainment rate, divided by the total number of
graduating students who are CCR. The CTE
Committeeischarged with definingthe terms that
meet the Blueprint's 45% goal. For more
information on these policies, visit the GWDB
website.

Career and Technical
Education

Career and Technical
Student Organization

Career Connected
Learning

Career
Counseling/Coaching

Career Ladder

Carl D. Perkins Career
and Technical Act

CTE

CTSO

CCL

PerkinsV

Courses and learning opportunitiesin a range of
vocations that provide students with the skills,
knowledge, and competencies necessary to thrive
in their careers.

National organizations for middle and high school
studentsin CTE programs that develop real-world
activities, competitions, and service projects to
prepare students for future careers and higher
education.

A continuum of learning experiences that includes
career awareness, career exploration, career
preparation, and/or career training through
learning. These experiences are connected to
learner interests and abilities and industry- or
occupation-based needs and expectations.

A new initiative within the Blueprint wherein
LWDBs, LEAs, and their local community college
partner together to provide individualized career
counseling to all middle and high school students.
Many of the areas have distinguished their career
counselors from school counselors by referring to
them as career coaches, hence the terminology
counseling/coaching is used interchangeably.

A compensation structure enacted by the
Blueprint that is developed by an LEA with the
input of local school leaders, educators, and union
representatives that provides teachers with
opportunities to advance in their careers while
remaining in the classroom and recognizes high
quality school leaders. As teachers advance to
higher tiersofthe career ladder, educatorswill take
on additional leadership responsibilities.

Federal legislation providing funding for CTE in the
U.S., aiming to prepare studentsfor high-skill, high-
wage jobs by linking academics with technical
skills through hands-on training and support for
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special populations, with the latest version being
PerkinsV (2018) that reauthorized funding and
emphasized strong business-industry connections
and equity.

The official compilation of federal rules and
CFR regulations, including those governing WIOA
programs.

Code of Federal
Regulations

Code of Maryland COMAR Official compilation of all administrative regulations
Regulations issued by agencies of the state of Maryland.

A student's readiness to succeed in entry-level
courses at a postsecondary institution or a
professional pathway upon graduation from high

CCR school. The State Board of Education defines the
College and Career Readiness (CCR) standard, as
required by the Blueprint. To view this policy, visit
the Maryland Public Schools website.

College and Career
Readiness

Comprehensive high schools are traditional high
- schools with available CTE programs for students
toenrollin.

Comprehensive High
Schools

Local applicants of Perkins V must conduct a
comprehensive local needs assessment at least
every two years and include it in their local
application to be eligible to receive financial
assistance. The law requires eligible applicants to
describe how their CTE programs are sufficient in
size, scope, and quality to meet the needs of all

Comprehensive Local CLNA students served by the eligible recipient; and

Needs Assessment aligned to State, regional, Tribal, or local in-demand
industry sectors or occupations identified by the
State workforce development board or local
workforce development board, including career
pathways, where appropriate; or are designed to
meet local education or economic needs not
identified by State boards or local workforce
development boards.

Students who meet all requirementsin a state-

CTE Completers ) approved CTE program of study.

An individual who hasearned at least two creditsin

CTE Concentrators - .
a single state-approved CTE program of study.
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Under the Blueprint, the CTE Committee is
charged with developing a statewide Framework
for CTE that preparesstudentsforemploymentina
CTE Framework - diverse, modern economy. Maryland's CTE
Framework laysout the State’s vision and priorities
for CTE and supports the goals of the Blueprint. To
view the CTE Framework, visit the CTE website.

An individual who earns not less than one credit in

CTE Participants -
P a state-approved CTE program of study.

A structured, multi-year educational pathway
connecting high school academics with real-world
career skills, allowing students to explore various
fields, earn industry certifications and college
credits, and gain work-based experience

CTE Program of Study CTE POS (internships, apprenticeships etc.) for smoother
transitions to careers or further education. These
programsalignacademic andtechnical standards,
preparing students for today's dynamic workforce
through hands-on career connected learning and
partnerships with businesses.

Maryland state agency that is responsible for
overseeing correctional institutions, community
supervision, and related public safety programs to

Department of Public
Safety and Correctional DPSCS

Services . S
protect the public and support rehabilitation.
DORS isan agency of MSDE. DORS is composed of
Division of DORS the public vocational rehabilitation (VR)
Rehabilitation Services employment services program and the Disability
Determination Services.
Adivision within the Maryland Department of
Division of Workforce Labor, overseeing Maryland's apprenticeship
Development and DWDAL programs, Maryland Workforce Exchange,
Adult Learning correctional education, and other workforce

development initiatives.

An opportunity where high school students take
college courses for both high school and college
credit, often with low or no tuition, though
requirements and credit transfer vary by state and

Dual Enrolilment DE institution. Programscan be on-campus, onlineg, or
at high schools, sometimes leading to an associate
degree alongside a diploma. For the Blueprint-
specific policy on dual enrollment, visit the
Maryland Public Schools website.
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Eligible Training
Provider List

Employment
Advancement Right
Now

Expert Review Teams

Fiscal Year

Governor's Workforce
Development Board

ETPL

EARN

ERT

FY

GWDB

WIOA mandates that each state have an eligible
training provider list (or system, as it is called in
Maryland) so the consumer can research career
and training options suitable to their interests.
ETPL is continuously updated to provide accurate
information on currently approved eligible
programs of postsecondary providers.

A Maryland state-funded, competitive workforce
development grant program that is industry-led,
regionalin focus,and a proven strategy for helping
businesses cultivate the skilled workforce they
need to compete. It is flexible and innovative,
designed to ensure that Maryland employers have
the talent they need to compete and grow in an
ever-changing 21st century economy.

Created under the Blueprint, these are teams of
expert educators and industry leaders who visit
schools on scheduled visits to observe, interview,
and engage with school faculty, staff, students, and
stakeholders. ERTs will review data, conduct a
comprehensive school visit, and then identify
opportunities for improvement, particularly for
implementation related to the Blueprint.

Covers a funding period that starts on July Tand
endson June 30, i.e,, fiscal year 2023 (FY23) begins
July1,2022, and ends June 30, 2023.

The GWDB is Maryland’s state workforce
development board. State workforce development
boardsvary in name and structures across the U.S,,
but they all share statutory responsibilities under
the 2014 Workforce Innovation and Opportunity
Act (WIOA), including serving as the Governor's
policy-making body for workforce development,
oversight of the state's public workforce
development system, and development of the
state’s workforce development plan. State
workforce boards are appointed by the governor
and led by private sector business representatives,
who make up a majority of the board'’s
membership. Boards also include organized labor;
leaders from state agencies responsible for post-
secondary education, career and technical
education, workforce development and economic
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Graduation Rate -

High School Level of a
Registered HSLRA
Apprenticeship

development; and community organizations.
Boards often represent the embodiment of public-
private partnerships. Maryland’'s GWDB serves as
the Governor's chief strategy and policy-making
body for workforce development by engaging key
business, labor, education, community, and State
and local government leaders to collaborate and
advise the Governor on business-led workforce
approaches that advance Maryland's economic
competitiveness and build pathways to work,
wages and wealth for all Marylanders. Governor
Wes Moore's 2023 executive order concerning the
GCWDB solidifiesits leadership role in setting the
statewide vision and strategy for workforce
development, building partnerships to accelerate
implementation of that strategy, and holding
Maryland's workforce development system
accountable to delivering results.

The four-year adjusted cohort graduation rateis
the number of students who graduate in four years
with a regular high school diploma divided by the
number of students who form the adjusted cohort
for the graduating class. For any given cohort,
studentswho are entering grade 9for the first time
form a cohort that is subsequently “adjusted” by
adding any students who transfer into the cohort
later during the next three years and subtracting
any studentswho transfer out,emigrate to another
country, or die during that same period. This
definition is defined in federal regulation 34 C.F.R.
§200.19(b) (1) (a)-(iv).

A Registered Apprenticeship (RA) program,
approved by the Maryland Apprenticeship and
Training Council (MATC), that begins while an
apprenticeisin high school, and requires that
students complete 144 hours of related instruction
(RI) and at least 250 hours of paid on-the-job
training (OJT) before their high school graduation.
Further RA requirements continue post-
graduation, in accordance with total program
standards approved by MATC. For more
information on this policy, please visit the CTE
Committee website.
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Industry-Recognized
Credential

Labor Market
Information

Local Education
Agency

Local Workforce
Development Board

Maryland
Apprenticeship and
Training Council

Maryland
Apprenticeship and
Training Program

IRC

LMI

LEA

LwWDB

MATC

MATP

A formal validation of an individual's skills and/or
competencies that align with state or regional in-
demand occupationsand are recognized by
industry and employers. It may be a certification,
license, or credential obtained through an
assessment process, and is portable and may be
stackable. The IRC leads to documented positive
employment outcomes, ensures relevance in the
labor market, and supports career advancement
and economicdevelopment for credential holders.
An IRC must be approved by the CTE Committee's
criteria to meet the definition of counting in the
Blueprint's 45% goal. For more information on this
policy and which IRCs are currently approved, visit
the Maryland Public Schools website.

Data about jobs, wages, hiring trends, and
economic conditions used to guide workforce
planning and career decisions.

A local school system or school district. Maryland
has 24 local education agencies, onefor each of the
counties and Baltimore City.

Thereare 13 local workforce areasin Maryland, each
supported by a Local Workforce Development
Board. The areas are guided and led by the private
industry in the area to meet the current and future
hiring needs of their employer community. The
local workforce areas build connections between
workforce development and economic
development by serving as a vehicle for identifying
needs and developing and ensuring
implementation of an effective workforce strategy.
Local workforce areas develop and oversee locally
delivered workforce services as well as leverage
community resources through their American Job
Centers.

An appointed Council that reviews all Registered
Apprenticeship sponsor applications and decides if
the program meets all the apprenticeship
requirements.

A unit within MD Labor's DWDAL that oversees
apprenticeship.
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Maryland state agency that provides job

development and employment training to help
citizens get the skills and expertise they need to
move with the economy into Maryland's future.

Maryland Department
of Labor

Maryland Department
of Legislative Services

Maryland General
Assembly

Maryland Higher
Education Commission

Maryland Longitudinal
Data System Center

Maryland State
Department of
Education

Maryland Workforce
Association

Maryland Workforce
Exchange

MD Labor

DLS

MCA

MHEC

MLDSC

MSDE

MWA

MWE

Maryland state agency that operates under the
policies and directives of the President of the
Senate, the Speaker of the House of Delegates, the
Legislative Policy Committee, and the Joint Audit
Committee. DLS conducts research and drafts
legislation for members of the Maryland General
Assembly.

The legislative body of the state of Maryland,
including the House of Delegates and State Senate.

State of Maryland's higher education coordinating
board responsible for establishing statewide
policies for Maryland public and private colleges
and universities and for-profit career schools. MHEC
also administers state financial aid programs that
affect students on a statewide basis.

State agency created for the purpose of generating
timely and accurate information about student
performance that can be used to improve the
State’s education system and guide decision
makers at all levels. To accomplish this task, the
MLDS collects and organizes individual-level
student and workforce data from all levels of
education and the State's workforce.

State agency overseeing education throughout
Maryland.

Association of the 13 Local Workforce Development
Board directorsthat collaborates with the Maryland
Department of Labor, GWDB, and other state
workforce partnersto foster regional and statewide
collaboration and sharing of best practices.

Onlinejob seeker/workforce services system. It was
specifically designed for job seekers, students, case
managers, employers, training providers, workforce
professionals, and others seeking benefits and
services.
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Alegaldocument describing the broad outlines of
an agreement that two or more parties have
reached.

Memorandum of
Understanding

National Board
Certification

On-the-Job Training

Personally Identifiable
Information

Reemployment
Services and Eligibility
Assessment

Registered
Apprenticeship

Registered
Apprenticeship
Programs

Related Instruction

MOU

NBC

oJT

PlI

RESEA

RA

RAP

RI

Professional certification available in pre-K-12
education that certifies a teacher’'s demonstrated
ability to positively impact student learning. NBC is
administered by the National Board of Professional
Teaching Standards (NBPTS).

Hands-on training from an experienced mentor at
the job site, focusing on skill and knowledge
necessary for occupational proficiency. OJT is a
requirement of the Registered Apprenticeship
system.

Federally funded program that helps unemployed
individuals return to work more quickly by
combining eligibility reviews for unemployment
insurance with personalized career guidance, job
search assistance, and referrals to training and
support services.

An industry-driven, high-quality career pathway
where employers can develop and prepare their
future workforce, and individuals can obtain paid
work experience, receive progressive wage
increases, classroom instruction, and a portable,
nationally-recognized credential. Registered
Apprenticeships are industry-vetted and approved
and validated by the U.S. Department of Labor or a
State Apprenticeship Agency. In Maryland,
Registered Apprenticeships are approved by the
Maryland Department of Labor's DWDAL in
consultation with MATC.

Training programs that combine paid on-the-job
training with related classroom instruction. RAPs
provide workerswith skillsand industry-recognized
credentials, ensuring quality through registration
with USDOL or State Apprenticeship Agencies.

A systematic form of instruction that teaches
technical and academic competencies that apply
to the occupation, often in a classroom setting or
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online, for Registered Apprenticeships.

Request for Proposal RFP

School Year SY

Social Security Number SSN

Special Populations -

State Apprenticeship

SAA
Agency
State Determined
Performance Level SIDIPL
Nunition Asaistance | SNAP
E&T

Program Employment

A document issued by an organization to solicit
bidsfrom vendorsfora project or service. It outlines
the project's requirements and evaluation criteria.
Vendors submit proposals detailing how they will
meet the requirements, including costs and
timelines. The RFP process ensures competitive
and transparent vendor selection.

The months of the year during which school is
open and attendance at school is required.

In Perkins V, special populations demographic
groups include the following: (A) individuals with
disabilities; (B) individuals from economically
disadvantaged families, including low-income
youth and adults; (C) individuals preparing for non-
traditional fields; (D) single parents, including single
pregnantwomen; (E) out-of-workforce individuals;
(F) English learners; (G) homeless individuals
described in section 725 of the McKinney-Vento
Homeless Assistance Act (42 U.S.C. 11434a); (H)
youth who are in, or have aged out of, the foster
care system; (I) youth with a parent who - (i) isa
member of the armed forces (as such term is
defined in section 101 (a)(4) of title 10, United States
Code); and (ii) ison active duty (as such term is
defined in section 101(d)(1) of such title; and (J)
migrant students (secondary only).

State-level entities that oversee and manage
apprenticeship programs. They ensure programs
meet federal and state standards, provide technical
assistance, and promote apprenticeship
opportunities to employers and job seekers.

Targets set by states under Perkins V to measure
the effectiveness of CTE programs. These
performance levels assess how well CTE programs
prepare students for postsecondary education and
the workforce.

Federal program run by states that helps people
receiving food assistance (Supplemental Nutrition
Assistance Program [SNAP]) get job skills, training,
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& Training

Technical Assistance

Temporary Assistance
for Needy Families

United States
Department of
Education

United States
Department of Labor

Work-Based Learning

Workforce Innovation
and Opportunity Act

Youth Apprenticeship

TA

TANF

USDOE

USDOL

WBL

WIOA

YA

and work experience to find employment.

The process of providing targeted support, such as
training or resource sharing, to a specified body.

Federally funded, state-administered program
providing temporary cash assistance, job training,
and supportservices (like childcare) to low-income
families with children to promote self-sufficiency
and economic stability, operating through block
grants with flexible state-run programs.

Federal agency that sets education policy and
administers federal funding, working to serve
America's students and support state/local
systems.

Federal agency overseeing labor in the U.S.

A continuum of activities that occur in partorin
wholein theworkplace, providing the learner with
hands-on, real-world experience. It combines skill
development with training opportunities and is a
key strategy for developing talent and preparing
students for the workforce and evolving labor
market.

A federal law that aims to strengthen and improve
the U.S. workforce system. WIOA provides funding
forjob trainingand education programs, promotes
workforce development, and ensures that job
seekers acquire skills necessary for employment.
WIOA also supports employersin finding skilled
workers and aligns workforce programs with
economic development.

An apprentice with a valid Apprenticeship
Maryland Program (AMP) agreement submitted by
an LEA and their approved employer. AMP Youth
Apprentices are not formally Registered
Apprenticeshipsin Maryland. Participants are
required to complete at least 450 hours of OJT and
1credit of approved RI.
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Maryland

GwDB CTE COMMITTEE

Governor's Workforce Development Board
Career andilechnical EducationGammities

www.gwdb.maryland.gov
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